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SECTION A
Fallbrook Union High School District

A model in Educational Excellence

Our Mission

The Fallbrook Union High School District, in partnership with the parents and community, offers all students educational opportunities that enable them to function effectively as citizens, life-long learners, consumers, and workers in a global society.

Our Vision

The Fallbrook Union High School District will create a national model of educational excellence, which will meet the educational needs and aptitude of every student.

FALLBROOK HIGH SCHOOL

Site Mission Statement

The Fallbrook High School staff recognizes that education requires the collaboration of students, educators, family networks, and community members.  Together we share the responsibility to pursue academic and Career Technical rigor and excellence through standards-based instruction, curriculum and assessment in a              safe learning environment that will increase achievement for all students.  
Vision Statement

Fallbrook High School will encourage and prepare all students to become self-directed learners, effective communicators, and responsible adults.  It is also our expectation that our students will develop innovative and critical thinking skills that enhance their contribution to society.

Fallbrook High School Goals

Provide a high school education where all students experience:

· Standards-based Differentiated Instruction that encourages higher order thinking skills, active participation of students, and collaborative work
· Standards-based Curriculum that is rigorous, relevant, and enriching
· Standards-based Assessment that utilizes both formative and summative assessments based upon common benchmarks
· The use of data in order to impact instructional strategies, curriculum materials and resources as well as assessment

· Expected School-wide Learning Results (ESLRs) that are clearly articulated, understood, and connected to Instruction, Curriculum, and Assessment

· Relationships that are meaningful and an environment where character development matters

· Extracurricular and athletic opportunities that invigorate the high school years

Expected School wide Learning Results (P.R.I.D.E.)
 
Fallbrook High School Students are:
 
Productive and Healthy Individuals:  All students will have opportunities to study and experience creative achievements in dance, music, art, drama, literature, and in the Career Technical arts.  In addition, all students will be encouraged to maintain healthy and respectful personal relationships as well as participate in physical fitness activities.
Measurable Indicators:

· Enrollment in ROP and vocational arts courses

· Enrollment in required Health class

· Number of students participating in athletics

· Number of students enrolled in Fine Arts courses

· California Physical Fitness test scores

· Number of students participating in “Breaking Down the Walls” and Character Education programs

· Biannual Results of the California Healthy Kids Survey

· Number of students participating in lunchtime Intramurals

· Number of students enrolled Physical Education courses

· Number of students participating in PE during their Jr./Sr. year as an elective (Dance, weights, etc.)
Responsible Citizens:  All students will learn to be law-abiding, contributing members of society.  They will demonstrate accountability, responsibility, compassion, charity, and respect for others.
Measurable Indicators:

· Attendance records

· Completion of graduation requirements

· Student attendance in “Breaking Down the Walls” program

· Number of students on behavior contracts, serving in In-school suspension, suspended and expelled from school

· Number of community service hours served by students

· Number of students maintaining a 2.0 GPA or above

· Number of assigned detentions

· Students participating in School Clubs

· Number of students  in “Invisible Children” project

· Number of students participating in Student Senate, Model United Nations, Youth in Court Day and Speech Club
Innovative with Technology: All students will develop and demonstrate technical skills useful in Career Technical fields (Industry Standards) and/or higher education
Measurable Indicators:

· Percent of submission of Internet Use Policy

· Number of students enrolled in Computer Skills classes

· Number of classrooms with 4 or more computers

· Number of classrooms with teacher/student available technology (e.g. video equipment, projectors, work stations)

· Enrollment in Career Technical programs

· Science Lab opportunities

· Students participating in Yearbook and Journalism
Determined Learners:  All students will acquire the knowledge to be self-directed, independent learners who can think and reason logically, perform computation skills, and solve problems for everyday living.

Measurable Indicators:
· Number of students completing graduation requirements (Summer School/Credit Recovery)

· Number of students in after school Learning Center (Credit Recovery)

· STAR test results

· Math portion of CST

· Participation rates for Self-Improvement Academy, SIA, (after school tutoring)

· Completion of course Benchmarks

· Number of students enrolling in post high school education

· Increasing rates of  student achievement on the CAHSEE and CSTs

· AVID enrollment

· Number of students enrolled in Advanced Placement program

· Students enrolled in courses outside of FUHS
Effective Communicators:  All students read, write, speak, and listen reflectively and critically.
Measurable Indicators:

· English Language Arts portion of the CST

· CAHSEE Language Arts test results

· Other test results (e.g. Advanced Placement, CELDT, SAT)

· Perception Data (student, staff, and parent surveys)
· Graduation rate

· Benchmark assessment results in the core disciplines
· Students participating in Journalism, Yearbook, Media Broadcasts, Speech Team, FFA, and Skills USA
Our ESLR development/revision process:
As a result of our WASC Self-Study and visit in the spring of 2006, we became aware that the students, staff, parents and community were not sufficiently grounded in our ESLRs and their relationship to successful student achievement.  We had reviewed and revised the ESLRs the previous year, but the learning community at FUHS was still not vested in their content and use.  In 2006-2007, the staff revisited our ESLRs, as recommended in the WASC Visiting Committee Report.  We started the review and revision process by reviewing ESLRs from other high schools and the new WASC Coordinator offered a preliminary draft to the Leadership Team. The preliminary draft was then shared with the departments, WASC Focus Groups, School Site Council and Leadership Team. Input from all stakeholders was gathered along the way and incorporated into the above document. In addition, the proposed ESLRS were presented and distributed to the ASB Student Council and the Student Senate for review and input. An observation as we reviewed the ESLRs from other high schools was that our previous ESLRs were not measurable—this issue has been resolved.

Community Profile

Established in 1893, Fallbrook High School is the single comprehensive high school located in the 350+ square mile Fallbrook Union High School District.  It is the second oldest high school in San Diego County and   serves the communities of Fallbrook, Bonsall, Vallecitos, the Pala Indian Reservation, Fallbrook Naval Weapons Station and portions of Marine Corps Base Camp Pendleton.  It serves a diverse student population of 43.9% Caucasian, 44.5% Hispanic, 2.0% African American, 1.2% American Indian or Alaskan Native, 1.2% Filipino, 1.5% Asian, and .8% Pacific Islander students.  The ethnic breakdown of the teaching staff at FHS is 83% Caucasian, 15% Hispanic/Latino, 1% Asian, and 1% Filipino.
Top of Form

Student Performance Data Summary

Assessments Analyzed

	Academic Assessments

(State/National Measures)
	Academic Assessments

(Local Measures)
	Non-Academic Assessments

	X
	California Standards Tests
	 
	 
	X
	Suspension/Expulsion Data

	
	
	X
	Students meeting standards 
	X
	Discipline Referrals 

	X
	CELDT Scores
	
	
	X
	Parent Survey

	X
	CAHSEE
	X
	Student Portfolios/Work Samples
	X
	Student Survey

	
	
	X
	Reclassification Rates
	X
	Staff Survey

	X
	AP Exams
	X
	Progress of Reclassified Students
	X
	Medical Concerns

	
	
	X
	GPA
	X
	Student Study Team Referrals

	
	
	X
	EL Academic Achievement Benchmark
	X
	Attendance Records

	
	
	X
	Benchmarks in Core Disciplines
	X
	A-G Requirements

	
	
	
	
	X
	Graduation Rates


Academic Assessments (State Measures)

Academic Performance Index (API)

	2004-2005


	2004 API (Base)
	2004 Statewide Rank
	2004 Similar Schools Rank
	2004-05 Growth Target
	2005 API Target

	School wide
	681
	6
	7
	6
	687

	Hispanic/Latino
	 582
	 
	
	 5
	587 

	White (not of Hispanic origin)
	 757
	 
	
	 5
	762

	Socioeconomically Disadvantaged
	  570
	 
	
	 5
	 575


	2005-2006


	2005 API (Base)
	2005 Statewide Rank
	2005 Similar Schools Rank
	2005-06 Growth Target
	2006 API Target

	School wide
	689
	 5
	4
	6
	695

	Hispanic/Latino
	 592
	 
	
	 5
	597 

	White (not of Hispanic origin)
	 769
	 
	
	 5
	774

	Socioeconomically Disadvantaged
	  576
	 
	
	 5
	581 


	2006-2007


	2006 API (Revised Base)
	2006 Statewide Rank
	2006 Similar Schools Rank
	2006-07 Growth Target
	2007 API Growth

	School wide
	701/720 
	5/6  
	5/6 
	5 
	715/-5 

	Hispanic/Latino
	611/634  
	 
	
	8  
	 635/+1

	White (not of Hispanic origin)
	780/791
	 
	
	5 
	777/-14

	English Learners
	581/599
	
	
	10
	611/+12

	Socioeconomically Disadvantaged
	607/630
	 
	
	9  
	 613/-17


Standardized Testing and Reporting (STAR)

California Standards Test (CST)
 

CST – English Language Arts

Reported as the percent of students achieving at the Proficient or Advanced level (meeting or exceeding the state standards).

	Grade Level
	2005
	2006
	2007

	
	Proficient
	Advanced
	Proficient
	Advanced
	Proficient
	Advanced

	9
	 28
	18
	25
	27
	 28
	26

	10
	 23
	15
	 19
	16
	 22
	22

	11
	 24
	15
	 21
	19
	  16
	20


CST – English Language Arts Subgroups 

Reported as the percent of students achieving at the Proficient or Advanced level (meeting or exceeding the state standards). Only reported if more than 10 students per grade level with test results.

	
	Grade 9
	Grade 10
	Grade 11

	
	05
	06
	07
	05
	06
	07
	05
	06
	07

	Male
	38
	 47
	52 
	35
	29
	40 
	36
	35
	31 

	Female
	48
	57
	56 
	42
	41
	47 
	46
	43
	41 

	Socioeconomically Disadvantaged
	22
	30
	33 
	18
	16
	19
	22
	15
	15

	English Learner
	7
	7
	 16
	1
	2
	 4
	3
	2
	 1

	Special Education Students
	14
	13
	 17
	9
	5
	15
	5
	9
	3

	Hispanic/Latino
	21
	32
	36
	20
	16
	24
	20
	23
	18

	White (Not Hispanic)
	64
	67
	72
	56
	54
	57
	54
	53
	52


CST—Mathematics 2007

Reported as the percent of students achieving at the Proficient or Advanced level (meeting or exceeding the state standards).

	Grade Level
	General Math
	Algebra 1
	Geometry
	Algebra 2
	Summative Math 

	
	Proficient 
	Advanced
	Proficient
	Advanced
	Proficient
	Advanced
	Proficient 
	Advanced
	Proficient
	Advanced

	9
	0
	1
	23
	0
	36
	14
	
	
	
	

	10
	
	
	3
	0
	10 
	3
	23 
	6
	
	

	11
	
	
	7 
	0
	3 
	0
	11  
	1
	25 
	7


CST – Mathematics 2006

	Grade Level
	General Math
	Algebra 1
	Geometry
	Algebra 2
	Summative Math 

	
	Proficient
	Advanced
	Proficient
	Advanced
	Proficient
	Advanced
	Proficient
	Advanced
	Proficient
	Advanced

	9
	  6
	1
	26
	2
	45
	14
	
	--
	--
	--

	10
	--
	--
	 9
	0 
	  11
	0 
	  22
	5 
	--
	--

	11
	--
	--
	 14
	0 
	 5
	1 
	  6
	2 
	  20
	13


CST – Mathematics 2005

	Grade Level
	General Math
	Algebra 1
	Geometry
	Algebra 2
	Summative Math 

	
	Proficient
	Advanced
	Proficient
	Advanced
	Proficient
	Advanced
	Proficient
	Advanced
	Proficient
	Advanced

	9
	 5
	1
	14
	1
	33 
	8
	--
	--
	--
	--

	10
	--
	--
	 6
	0
	8  
	1
	20  
	7
	--
	--

	11
	--
	--
	  2
	0
	  5
	1
	 10
	1
	   36
	9


CST –General Mathematics Subgroups 

Reported as the percent of students achieving at the Proficient or Advanced level (meeting or exceeding the state standards). Only reported if more than 10 students per grade level with test results.

	
	Grade 9
	Grade 10
	Grade 11

	
	05
	06
	07
	05
	06
	07
	05
	06
	07

	Male
	3
	8
	 10
	--
	--
	--
	--
	--
	--

	Female
	4
	6
	 3
	--
	--
	--
	--
	--
	--

	Socioeconomically Disadvantaged
	--
	0
	 5
	--
	--
	--
	--
	--
	--

	English Learner
	1
	0
	 5
	--
	--
	--
	--
	--
	--

	Special Education Students
	0
	3
	6 
	--
	--
	--
	--
	--
	--

	Hispanic/Latino
	
	
	6
	--
	--
	--
	--
	--
	--

	White
	
	
	5
	--
	--
	--
	--
	--
	--


CST –Algebra 1 Subgroups 

Reported as the percent of students achieving at the Proficient or Advanced level (meeting or exceeding the state standards). Only reported if more than 10 students per grade level with test results.

	
	Grade 9
	Grade 10
	Grade 11

	
	05
	06
	07
	05
	06
	07
	05
	06
	07

	Male
	14
	27
	20 
	8
	8
	3 
	2
	14
	6 

	Female
	16
	29
	 27
	4
	41
	3 
	2
	13
	9 

	Socioeconomically Disadvantaged
	11
	24
	 17
	7
	8
	2
	0
	9
	3

	English Learner
	5
	16
	 10
	4
	5
	0
	0
	9
	2 

	Special Education Students
	4
	13
	 7
	0
	0
	 0
	0
	--
	--

	Hispanic/Latino
	
	24
	20
	
	10
	1
	
	9
	4

	White
	
	31
	28
	
	11
	6
	
	22
	19


CST –Geometry Subgroups 

Reported as the percent of students achieving at the Proficient or Advanced level (meeting or exceeding the state standards). Only reported if more than 10 students per grade level with test results.

	
	Grade 9
	Grade 10
	Grade 11

	
	05
	06
	07
	05
	06
	07
	05
	06
	07

	Male
	42
	68
	57 
	13
	12
	18 
	8
	10
	4 

	Female
	39
	51
	43 
	7
	12
	9 
	4
	2
	1 

	Socioeconomically Disadvantaged
	19
	37
	45
	5
	9
	9
	8
	5
	0

	English Learner
	11
	25
	32 
	7
	4
	8 
	8
	3
	0 

	Special Education Students
	 --
	--
	--
	 --
	--
	--
	4
	0
	0 

	Hispanic/Latino
	
	37
	44
	
	10
	8
	
	5
	0

	White
	
	68
	54
	
	12
	18
	
	6
	6


CST –Algebra 2 Subgroups 

Reported as the percent of students achieving at the Proficient or Advanced level (meeting or exceeding the state standards). Only reported if more than 10 students per grade level with test results.

	
	Grade 9
	Grade 10
	Grade 11

	
	05
	06
	07
	05
	06
	07
	05
	06
	07

	Male
	--
	--
	--
	31
	34
	37 
	10
	6
	18 

	Female
	--
	--
	--
	24
	22
	 22
	13
	9
	 7

	Socioeconomically Disadvantaged
	--
	--
	--
	10
	23
	8
	17
	4
	 10

	English Learner
	--
	--
	--
	--
	13
	*
	--
	0
	0

	Special Education Students
	--
	--
	--
	--
	--
	--
	--
	--
	--

	Hispanic/Latino
	
	
	--
	
	15
	13
	
	4
	9

	White
	
	
	--
	
	31
	33
	
	10
	14


CST –Summative Mathematics Subgroups 

Reported as the percent of students achieving at the Proficient or Advanced level (meeting or exceeding the state standards). Only reported if more than 10 students per grade level with test results.

	
	Grade 9
	Grade 10
	Grade 11

	
	05
	06
	07
	05
	06
	07
	05
	06
	07

	Male
	--
	--
	 --
	--
	--
	 --
	50
	37
	35 

	Female
	--
	--
	--
	--
	--
	-- 
	40
	30
	29 

	Socioeconomically Disadvantaged
	--
	--
	 --
	--
	--
	--
	46
	33
	18

	English Learner
	--
	--
	-- 
	--
	--
	--
	--
	--
	--

	Special Education Students
	--
	--
	--
	--
	--
	-- 
	--
	--
	--

	Hispanic/Latino
	--
	--
	--
	  --
	--
	--
	
	16
	22

	White
	--
	--
	--
	--
	--
	--
	
	38
	35


CST –Science 2006 

Reported as the percent of students achieving at the Proficient or Advanced level (meeting or exceeding the state standards). Only reported if more than 10 students per grade level with test results.

	Grade Level
	 Life Science
	Biology
	Chemistry
	Physics

	
	Proficient
	Advanced
	Proficient
	Advanced
	Proficient
	Advanced
	Proficient
	Advanced

	9
	--  
	--
	 32
	23
	  --
	--
	--
	--

	10
	--
	--
	 24
	7
	  14
	4
	 29
	7

	11
	--
	--
	  40
	20
	  7
	1
	   30
	4


CST –Science 2007 

Reported as the percent of students achieving at the Proficient or Advanced level (meeting or exceeding the state standards). Only reported if more than 10 students per grade level with test results.

	Grade Level
	Biology/Life Science
	Chemistry
	Physics

	
	Advanced
	Proficient
	Advanced
	Proficient
	Advanced
	Proficient

	9
	13
	 31
	**
	  --
	--
	--

	10
	7
	 27
	17
	  29
	5
	 18

	11
	12
	  34
	10
	  19
	1
	   22


CST –Biology/Life Science Subgroups 

Reported as the percent of students achieving at the Proficient or Advanced level (meeting or exceeding the state standards). Only reported if more than 10 students per grade level with test results.

	
	Grade 9
	Grade 10
	Grade 11

	
	05
	06
	07
	05
	06
	07
	05
	06
	07

	Male
	 
	57 
	49 
	 
	35 
	38
	 
	53 
	44 

	Female
	 
	52 
	 38
	 
	27 
	 29
	 
	63 
	 47

	Socioeconomically Disadvantaged
	 
	26 
	  26
	 
	7 
	26
	 
	 
	 22

	English Learner
	 
	7 
	13
	 
	0 
	6
	 
	 
	**

	Special Education Students
	 
	 
	  --
	 
	 
	 --
	 
	 
	-- 

	Hispanic/Latino
	
	29
	26
	
	18
	21
	
	50
	35

	White
	
	65
	53
	
	42
	46
	
	61
	53


CST – Chemistry Subgroups 

Reported as the percent of students achieving at the Proficient or Advanced level (meeting or exceeding the state standards). Only reported if more than 10 students per grade level with test results.

	
	Grade 9
	Grade 10
	Grade 11

	
	05
	06
	07
	05
	06
	07
	05
	06
	07

	Male
	-- 
	 --
	-- 
	 --
	29
	48 
	 --
	 13
	35

	Female
	 --
	 --
	-- 
	-- 
	9
	 44
	-- 
	4
	 25

	Socioeconomically Disadvantaged
	-- 
	 --
	--   
	-- 
	 2
	28
	-- 
	6
	 6

	English Learner
	-- 
	 --
	-- 
	-- 
	0
	** 
	-- 
	0
	 0

	Special Education Students
	-- 
	-- 
	--  
	-- 
	-- 
	 --
	-- 
	 --
	 --

	Hispanic/Latino
	--
	--
	--
	--
	9
	32
	--
	4
	5

	White
	--
	--
	--
	--
	21
	50
	--
	11
	44


CST – Physics Subgroups 

Reported as the percent of students achieving at the Proficient or Advanced level (meeting or exceeding the state standards). Only reported if more than 10 students per grade level with test results.

	
	Grade 9
	Grade 10
	Grade 11

	
	05
	06
	07
	05
	06
	07
	05
	06
	07

	Male
	 --
	-- 
	 --
	-- 
	51 
	27 
	 --
	43 
	31

	Female
	-- 
	-- 
	-- 
	-- 
	17 
	**
	-- 
	24 
	11 

	Socioeconomically Disadvantaged
	-- 
	-- 
	-- 
	-- 
	-- 
	 --
	-- 
	8 
	10

	English Learner
	-- 
	-- 
	-- 
	-- 
	-- 
	 --
	-- 
	-- 
	 --

	Special Education Students
	-- 
	-- 
	-- 
	-- 
	-- 
	-- 
	-- 
	-- 
	 --

	Hispanic/Latino
	--
	--
	--
	--
	--
	11
	--
	13
	11

	White
	--
	--
	--
	--
	39
	**
	--
	38
	29


CST –History-Social Science 2006 

Reported as the percent of students achieving at the Proficient or Advanced level (meeting or exceeding the state standards). Only reported if more than 10 students per grade level with test results.
	Grade Level
	2006 

	
	Proficient
	Advanced

	9
	  
	

	10
	--
	--

	11
	23
	17


CST – World History 2007 

Reported as the percent of students achieving at the Proficient or Advanced level (meeting or exceeding the state standards). Only reported if more than 10 students per grade level with test results.
	Grade Level

	
	Proficient/ Advanced

	9
	**  

	10
	22

	11
	39


CST – U.S. History 2007
Reported as the percent of students achieving at the Proficient or Advanced level (meeting or exceeding the state standards).  Only reported if more than 10 students per grade level with test results.

	Grade Level

	
	Proficient/ Advanced

	9
	**  

	10
	**

	11
	40


California English Language Development Test (CELDT)

The CELDT was administered for the first time during the 2001-2002 school year.

CELDT data is available online at www.cde.ca.gov/statetests/celdt
CELDT Initial Assessment

Reported as the number of students at each Proficiency Level.

CELDT Initial Assessment

	2004-2005
	 Grade 9
	Grade 10
	Grade 11
	Grade 12

	Advanced
	 29
	 16
	20 
	 20

	Early Advanced
	 12
	 26
	 20
	 20

	Intermediate
	 10
	 0
	 40
	 40

	Early Intermediate
	 6
	 11
	 10
	 0

	Beginning
	 43 
	 47
	 10
	 20

	Number Tested
	 100
	 100
	 100
	 100


CELDT Annual Assessment
	2004-2005
	 Grade 9
	Grade 10
	Grade 11
	Grade 12

	Advanced
	 21
	 29
	 33
	 32

	Early Advanced
	 50
	 35
	 38
	 37

	Intermediate
	 18
	 19
	 18
	 25

	Early Intermediate
	 4
	 7
	 6
	 4

	Beginning
	 8 
	 10
	 5
	 2

	Number Tested
	 198
	 195
	 141
	 81


CELDT Annual Assessment

	2005-2006
	 Grade 9
	Grade 10
	Grade 11
	Grade 12

	Advanced
	 32
	 41
	 40
	 47

	Early Advanced
	 38
	 35
	 34
	 22

	Intermediate
	 29
	 11
	 15
	 24

	Early Intermediate
	 9
	 8
	 6
	 6

	Beginning
	 4 
	 5
	 5
	 1

	Number Tested
	 146
	228
	 152
	 87


CELDT Annual Assessment

	2006-2007
	 Grade 9
	Grade 10
	Grade 11
	Grade 12

	Advanced
	20
	13
	23
	13

	Early Advanced
	35
	29
	38
	47

	Intermediate
	28
	27
	21
	23

	Early Intermediate
	10
	16
	11
	12

	Beginning
	8
	15
	8
	5

	Number Tested
	166
	134
	181
	118


California High School Exit Exam (CAHSEE)

The CAHSEE was administered for the first time in Spring 2001.  Scores range from 250 – 450.  A score of 350 is necessary to pass each subject.  The 2007 data reflects Grade 10 only.
CAHSEE English/Language Arts 
	 2005
	
	 2006
	
	 2007
	

	Number Tested
	682
	Number Tested
	748
	Number Tested
	         694        

	Number Passed
	579
	Number Passed
	601
	Number Passed
	         565

	Average Score
	388
	Average Score
	 379
	Mean Scaled Score
	         385

	Percent Passed
	85
	Percent Passed
	 80
	Percent Passed
	81%


CAHSEE English/Language Arts Subgroups

Reported as the percent passed. Only reported if more than 11 students per grade level with test results.

	Subgroups
	 2005
	 2006
	 2007

	Male
	83%
	76%
	79%

	Female
	87%
	85%
	84%

	American Indian or Alaska Native
	91%
	**
	**

	Asian/Asian-American
	**
	**
	**

	Black/African American
	80%
	**
	95%

	Filipino/Filipino-American
	**
	**
	**

	Hispanic/Latino
	63%
	65%
	67%

	Pacific Islander
	--
	**
	**

	White (not of Hispanic origin)
	95%
	94%
	93%

	Socioeconomically Disadvantaged
	59%
	64%
	71%

	Not Socioeconomically Disadvantaged 
	80%
	95%
	87%

	English Learner
	38%
	46%
	51%

	Reclassified Students
	97%
	92%
	94%

	Special Education
	34%
	58%
	**


CAHSEE Mathematics

	 2005
	Percent Passed
	 2006
	Percent Passed
	 2007
	Percent Passed

	Number Tested
	674
	Number Tested
	736
	Number Tested
	667

	Number Passed
	549
	Number Passed
	583
	Number Passed
	574

	Average Score
	385
	Average Score
	381
	Mean Scaled Score
	389

	Percent Passed
	81
	Percent Passed
	79
	Percent Passed
	86


CAHSEE Mathematics Subgroups

Reported as the percent passed. Only reported if more than 11 students per grade level with test results.

	Subgroups
	 2005
	 2006
	 2007

	Male
	84%
	 76%
	87%

	Female
	80%
	 82%
	86%

	American Indian or Alaska Native
	91%
	**
	**

	Asian/Asian-American
	**
	 --
	**

	Black/African American
	**
	 --
	95%

	Filipino/Filipino-American
	**
	 --
	**

	Hispanic/Latino
	64%
	 66%
	74%

	Pacific Islander
	**
	 --
	**

	White (not of Hispanic origin)
	95%
	 92%
	95%

	Socioeconomically Disadvantaged
	59%
	 65%
	71%

	Not Socioeconomically Disadvantaged 
	93%
	 91%
	87%

	English Learner
	42%
	 51%
	51%

	Reclassified Students
	92%
	 91%
	94%

	Special Education
	**
	 50%
	**


Advanced Placement Exams

U.S. History

	
	2005
	2006
	2007

	3
	13
	 27
	25

	4
	13
	  8
	16

	5
	 0
	  9
	10

	Number Taking Exam
	 75
	 74
	78


Art History

	
	2005
	2006
	2007

	3
	10
	 14
	12

	4
	 4
	  13
	7

	5
	2
	  5
	3

	Number Taking Exam
	 23
	 49
	33


Biology

	
	2005
	2006
	2007

	3
	9
	5 
	7

	4
	 8
	 5
	3

	5
	1
	 5
	2

	Number Taking Exam
	 23
	 15 
	13


Chemistry

	
	2005
	2006
	2007

	3
	4
	 --
	3

	4
	 3
	  --
	5

	5
	1
	 --
	4

	Number Taking Exam
	 19
	-- 
	19


English Language Composition

	
	2005
	2006
	2007

	3
	14
	 8
	4

	4
	 5
	 11 
	7

	5
	 2
	  5
	1

	Number Taking Exam
	 27
	  30
	17


English Literature Composition

	
	2005
	2006
	2007

	3
	24
	 29
	27

	4
	 18
	 16
	11

	5
	 6
	  4
	5

	Number Taking Exam
	 69
	 59
	60


European History

	
	2005
	2006
	2007

	3
	 24
	 23
	35

	4
	 5
	 10
	7

	5
	 2
	  4
	0

	Number Taking Exam
	 48
	  66
	57


French Language

	
	2005
	2006
	2007

	3
	 0
	-- 
	--

	4
	 0
	 --
	--

	5
	 0
	  --
	--

	Number Taking Exam
	 8
	 --
	1


Government and Politics, U.S.

	
	2005
	2006
	2007

	3
	 7
	28 
	5

	4
	 4
	 1 
	1

	5
	 1
	3 
	1

	Number Taking Exam
	 23
	 
	16


Calculus AB, BC

	
	2005
	2006
	2007

	3
	 6
	 8
	8

	4
	 8
	 12
	11

	5
	 8
	 6
	14

	Number Taking Exam
	 25
	 29
	37


Physics C Mechanics

	
	2005
	2006
	2007

	3
	 --
	 9 
	--

	4
	 --
	 5
	--

	5
	 --
	 0
	--

	Number Taking Exam
	 --
	 25
	--


Physics C E&M

	
	2005
	2006
	2007

	3
	 --
	 6
	--

	4
	 --
	 4
	--

	5
	 --
	 1 
	--

	Number Taking Exam
	 --
	 21
	--


Spanish Language

	
	2005
	2006
	2007

	3
	 11
	 5
	16

	4
	 12
	 10 
	23

	5
	 6
	 22
	29

	Number Taking Exam
	 40
	  42
	73


Spanish Literature

	
	2005
	2006
	2007

	3
	 3
	6 
	7

	4
	 2
	 3
	6

	5
	 10
	 1
	7

	Number Taking Exam
	 19
	 15 
	23


Statistics

	
	2005
	2006
	2007

	3
	 0
	1 
	1

	4
	 0
	 0
	1

	5
	 0
	 0
	--

	Number Taking Exam
	 5
	 1
	2


Studio Art-Drawing

	
	2005
	2006
	2007

	3
	 3
	 2
	4

	4
	 2
	 1 
	1

	5
	 2
	 1
	2

	Number Taking Exam
	10 
	-- 
	8


Conclusions from Student Performance Data (2007):

	· All subgroups exceeded the current AMO target of 22.3% At or Above Proficient in the English Language Arts.
· All subgroups, except Students with Disabilities, exceeded the current AMO target of 20.9%  At or Above Proficient in Mathematics.
· English Learners performed better in Mathematics than Language Arts as measured by the AMOs:  31.8% vs 24.2%

· Based upon the current API data, English Learners were the one subgroup that exceeded its growth target of 10 points.

· After a significant gain in 2006, the Students with Disabilities missed their 2007 API growth target by 17 points.
· Our overall CAHSEE passing rates increased in both Mathematics and English for 2007.
· The percentage of 9th grade students achieving proficient or above on the Algebra portion of the CST decreased from 28% to 23%.
· The average percentage of current Fallbrook English Learners in grades 9-11 who have been in California public schools 12 months or more achieving proficient or above on the Algebra portion of the CST decreased from 9% to 4%.
· The percentage of English Learners in grades 10-12 who scored At or Above Proficient on the Mathematics portion of the Annual Measurable Objectives (AMOs) increased from 21.4% to 31.8%.
· The percentage of Students with Disabilities who scored At or Above Proficient on the ELA portion of the Annual Measurable Objectives (AMOs) increased from 21.4% to 27.9%.
· Our Hispanic/Latino subgroup CAHSEE passing rate increased from 66% to 74%.
· The percentage of Students with Disabilities who scored At or Above Proficient on the Mathematics portion of the Annual Measurable Objectives (AMOs) decreased from 17.7% to 14.8%.
· The average percentage of all students in grades 9-11 achieving Proficient or Above on the ELA portion of the CST increased from 41% to 45%.



School Goals for Improving Student Achievement

The following goals were established for 2007-2008 in response to the 2007 standardized testing data and the specific academic needs of targeted groups of students. These goals were reviewed and revised with input provided by the school site council, faculty, the WASC coordinator, District Director of Curriculum and Instruction, Department Chairs, Director of Student Services, and the FUHS Leadership team.  The Single Schoolwide Action Plan (Section E, pgs. 53-106) addresses each of these eight goals.    

	Goal # 1:
	The average percentage of all students in grades 9-11 achieving Proficient or Above on the ELA portion of the CST will increase from 45% to 49% by June 2008.

	Means of evaluating progress toward this goal:
	CST English Language Arts scores



	Group data needed to measure academic gains:
	CST English Language Arts scores

	By when?
	 April 2008 CST exam


	Goal # 2:
	The percentage of 9th grade students  achieving Proficient or Above on the Algebra I portion of the CST will increase from  23% to 27%  by June 2008

	Student groups participating in this goal:
	All students in grades 9 taking the Algebra CST

	Means of evaluating progress toward this goal:
	 CST Algebra I Scores

	Group data needed to measure academic gains:
	 CST Algebra I Scores

	By when?
	 April 2008 CST exam


	Goal # 3:
	The average percentage of all Fallbrook English Learners in grades 9-11 in CA public schools 12 months or more achieving proficient or above on the ELA portion of the CST will  increase from 7% to 11% by June of 2008. 

	Student groups participating in this goal:
	English Learners in grades 9-11 in CA public schools 12 months or more.

	Means of evaluating progress toward this goal:
	 CST ELA Scores

	Group data needed to measure academic gains:
	 CST ELA Scores

	By when?
	 April 2008 CST exam


	Goal # 4:
	The average percentage of current Fallbrook English Learners in grades 9-11 who have been in California public schools 12 months or more achieving Proficient or Above on the Algebra I portion of the CST will increase from 4% to 9% by June 2008. 

	Student groups participating in this goal:
	All English Learners in grades 9-11 in California schools 12 months or more taking the Algebra I portion of the CST.

	Means of evaluating progress toward this goal:
	 CST Algebra I Scores

	Group data needed to measure academic gains:
	 CST Algebra I Scores

	By when?
	 April 2008 CST exam


	Goal # 5:
	The percentage of English Learners in grades 10-12 who score At or Above Proficient on the ELA portion of the Annual Measurable Objectives (AMOs) will increase from 24.2% to 33.4% by June 2008. 

	Student groups participating in this goal:
	All English Learners in grades 10-12 taking the ELA portion of the Annual Measurable Objectives (AMOs).

	Means of evaluating progress toward this goal:
	 AYP Annual Measurable Objectives Scores

	Group data needed to measure academic gains:
	 All English Learners grades 10-12 who take the AYP Annual Measurable Objectives  Scores

	By when?
	 Spring 2008 CAHSEE exam


	Goal # 6:
	The percentage of English Learners in grades 10-12 who score At or Above Proficient on the Mathematics portion of the Annual Measurable Objectives (AMOs) will increase from 31.8% to 32.2% by June 2008. 

	Student groups participating in this goal:
	All English Learners in grades 10-12 taking the Mathematics portion of the Annual Measurable Objectives (AMOs).

	Means of evaluating progress toward this goal:
	 AYP Annual Measurable Objectives Scores

	Group data needed to measure academic gains:
	 All English Learners grades 10-12 who take the AYP Annual Measurable Objectives  Scores

	By when?
	 Spring 2008 CAHSEE exam


	Goal # 7:
	The percentage of Students with Disabilities who score At or Above Proficient on the ELA portion of the Annual Measurable Objectives (AMOs) will increase from 27.9% to 33.4% by June 2008. 

	Student groups participating in this goal:
	All Students with Disabilities taking the ELA portion of the Annual Measurable Objectives (AMOs).

	Means of evaluating progress toward this goal:
	 AYP Annual Measurable Objectives Scores

	Group data needed to measure academic gains:
	 All Students with Disabilities who take the ELA portion of the  AYP Annual Measurable Objectives Scores

	By when?
	 Spring 2008 CAHSEE exam


	Goal # 8:
	The percentage of Students with Disabilities who score At or Above Proficient on the Mathematics portion of the Annual Measurable Objectives (AMOs) will increase from 14.8% to 32.2% by June 2008. 

	Student groups participating in this goal:
	All Students with Disabilities who take the Mathematics portion of the AYP Annual Measurable Objectives 

	Means of evaluating progress toward this goal:
	 AYP Annual Measurable Objectives Mathematics Scores

	Group data needed to measure academic gains:
	 All Students with Disabilities who take the Mathematics portion of the AYP Annual Measurable Objectives  

	By when?
	 Spring 2008 CAHSEE exam


SECTION B1
Responses to the 7 CRITICAL AREAS in the 
WASC Visiting Committee Report

Welcome to the “New FUHS”

What are some of the things that have happened since you were here?

1. We have a completely different site administration and WASC Coordinator.
2. We have 30+ new staff.
3. We have a different WASC process.
4. Contract negotiations have been resolved.
5. We have a different school board.
6. Most of the core departments now have benchmarks/”pacing guides” (Critical Areas 1, 3, 4, 5, and 6).
7. We have regular collaboration time (Critical Areas 1-7).
8. We offer a summer “Bridge” program for our English Learners (in English only) (Critical Areas 1, 5, 6, and 7).
9. ESLRs have been revised, posted and are measurable (Critical Areas 1, 6, and 7).
10. Action Plans are now aligned and have been merged into a Single Schoolwide Action Plan.
11. We have a completely new and user friendly FUHS website.
12. We are practicing a collaborative leadership/management model.
13. The FUHS Action Plan has eight clearly articulated and measurable goals based upon the 2007 standardized testing data (Critical Areas 1, and 5).
14. Morale has significantly improved.
15. We have a new stadium/track surface and lighting.
16. The old gym has been refurbished.
17. We have expanded student support and credit recovery programs including PLATO for 11th and 12th grade students who have not passed Algebra 1 (Critical Areas 1, 5, 6, and 7).
18. We have restored the department chairs as instructional leaders as well as expanded the Academic Leadership Team with the respective TOSAs.

19. We have upgraded the hiring and retention process.
20. All Advanced Placement courses completed the College Board Audit process.

21. We have an ELL department and department chair.
22. The ELL department has 100 new CD players/audiobooks, and new computers designated for ELL use.
23. We have acquired, installed and are using much new technology (lap tops, projection units, calculators, etc.).
24. Physical Education has added a computerized Fitness Lab (ESLRs 1 and 3).
25. We are in the process of assimilating a new Data System (Key Data Systems/Red Schoolhouse/Oars).
26. We have added the 9th grade student support program called Link Crew (Critical Areas 1, 5, and 6).
27. Link Crew students are offering free tutoring nights for 9th grade students.
28. We have institutionalized the WASC process.
29. We have various student incentive programs that encourage attendance, trash clean-up, and academic achievement.
30. The staff is in regular conversation regarding standards-based instruction, curriculum, and assessment (Critical Areas 1, 3-7).
31. We are phasing in A-G college preparatory courses in all core disciplines (Critical Areas 1, 3-7).
32. Improving student achievement for all students is becoming increasingly the cultural norm and expectation for all staff (Critical Areas 1, 3-7).
33. Members of the Leadership Team continue to research “Best Practices” of high performing schools to ensure ongoing improvement (Critical Areas 1-7).
34. We are committed to becoming a California Distinguished school in two years.
35. There is sustained staff training in technology and data use (Critical Areas 1, 5, 6 and 7).
36. We offer a summer “Bridge” program in English for underrepresented students in the Honors/AP program (Critical Areas 1, 5, 6, and 7).
37. We are planning to offer a similar “Bridge” program in math in the summer of 2008 (Critical Areas 1, 5, 6 and 7).
38. The Career Technology Education department was awarded 3 supplemental grants to update the Career-Technical Education program adding to the Veterinary Science classes as well as new tools for auto, wood, metal, fashion and ROP restaurant, etc.

39. The Special Education teachers have updated the curriculum for the Learning Strategies class.

40. The Special Education department has adopted the co-teaching model in the core academic classes, while providing additional student support services.  Additionally, supplemental materials have been ordered to assist disabled students to improve their math skills in order to pass the CAHSEE.

41. A Nonpublic School Alternative Program (NPSA) has been created to keep seriously disabled students from having to attend nonpublic schools.

42. Additional counseling services are being provided to at-risk students by a contract with Palomar Family Counseling with an emphasis on anger management and drug-alcohol intervention.

43. Student support services are increasing including the creation of an “Asperger Autism Learning Center”.
44. All math department “pacing guides” were revised during the summer, 2007.
45. The site Data TOSA has worked with the department chairs/leadership team to develop a schedule for providing each department with training in how to use the OARS data system which incorporates our benchmark tests, CST, and CAHSEE data results and comparison charts.  The training schedule will be sustained over an 18 month period.
46. November 28, 2007 the Artistic Director of the Spring 2008 Fallbrook Film Festival met with FUHS students to explain the guidelines for the festival and how students can participate.
47. December 11, 12, 13, 2007 during periods 2-4, Dr. J.C. Alvarez, an independent Bilingual film teacher and director gave a 3-day intensive course (during class and after school) on how to write a story, plan shots, storyboard, and use the camera.  We have new Intro. To Film classes that contain theory/application and work with the camera, screen plays, writing and editing.
48. January 12, 2008 (a Saturday) a master teacher from the New York Film Academy provided an intensive master class on “Planning your best shot” for the 18 student directors.
49. April 19, 2008 Fallbrook High School will host the 1st Annual Fallbrook High Film Festival.  It will be a black tie affair, with red carpet, lights, music and awards for editing, screenplay, acting, and photography, acting and best picture.
50. The FUHS principal, the new EL department chair, assistant principal with oversight for the EL program, and the District Educational services director met to develop the ELD Title 3, Year 4 Action Plan.  The group continued work on the English Learner Subgroup Self Assessment (ELSSA).
51. A Special Education reading class has been added at a 4th/5th grade level.
52. The library has increased its role as an information hub for the school with copies of the daily newspaper, the latest Tomahawk (school newspaper), bulletins, schedules, etc.  Also the computer lab is available for teachers and their classes to develop special technology-based projects.
53. The FUHS Career Center has an active college and career awareness program including:  1) a School to Career component; 2) college information days and evenings; and 3) career aptitude profiles.
54. Our Visual and Performing Arts department has added three film classes.
55. The Yearbook (Moccasin) and newspaper (Tomahawk) have gone to full color for the first time.
56. We have added ASL (American Sign Language) classes.
57. The 2007 Yearbook was selected as the “best” yearbook in the county at the Del Mar County Fair.
Below is a “Snap Shot” of the Focus Group/Leadership Team recommended solutions/ideas that have been implemented to address the respective Critical Areas:

#1—The School Board, District Administration, and Site Leadership need to ensure that all students have access to a rigorous, relevant, and enriching academic curriculum that is in place for many students, whether they are college-bound or not.

1. We continue to offer 9th grades English classes (excluding Honors) that have a 20:1 student/teacher ratio. 
2. Starting in 2006-2007, and continuing through the 2009-2010 school year, we are phasing in A-G classes in the core disciplines (English, social science, mathematics, and science) ---For 2007-2008 all English 9 and 10 as well as world history classes are college prep. 
3. We are maintaining a rigorous and excellent Career Technology Education Department.

4. We have expanded our counseling staff by adding two new counselors for 2007-2008.
5. We are offering more support classes for students below grade level in grades 9-12 (The current support classes include READ 180, Strategic English and Strategic math/Algebra----these are being considered for expansion). The Learning Center and PLATO (Credit Recovery programs) are also being considered for expansion in 2008-2009.

6. We are analyzing and using benchmark data to insure rigorous and targeted instruction.  This has been done in math for three years; this is the second year in English, and the first year in social studies. All of these courses have, or are developing, “pacing guides” in 2007-2008.
7. We are beginning to AVIDize the School.  (Cornell Note taking strategies are being encouraged in the core disciplines, 2007-2008).
8. We have developed a student mentor program (Link Crew) for 9th graders (This  started in the Spring of 2007).

9.  The Link Crew leaders have started an Academic Follow-up program by sending student leaders into 9th grade classes to “teach” goal setting and time management skills to all 9th graders (ESLRs 1, 2, and 4).
10.  We are mainstreaming special education students as much as possible as we have adopted a Co-teaching model for 2007-2008).

11.  We have used the WASC process/information to encourage members of the School Board as well as parents to visit the campus and classrooms.
12.  We have regular (weekly) collaboration days for staff (DONE for 2007-2008).
13.  We have “Open Access” for AP classes (Being discussed by AP staff, GATE coordinator, and Director of Student Services---the current process involves the careful evaluation of students; many are recommended and encouraged to consider taking the AP curriculum).

14.   We have acquired numerous technologies for the classrooms including:  projectors, laptops, special calculators, computers, etc.
#2—The school must add sufficient breadth of content to the 2005 self-study by gathering pertinent data and then respond thoroughly to the WASC criteria questions in Chapter 5 of the WASC self-study (see Section C, pgs. 33-50).  The Single School-wide Action Plan (provided in Section E, pgs. 54-108) will be regularly monitored and updated by the Leadership Team, WASC Coordinator and other stakeholders. In addition, following this listing of how we have addressed the 7 Critical Areas is a directly connected “working timeline/action plan” (Section B2, pgs. 22-32) for daily and weekly monitoring of activities intended to help us achieve our eight measurable goals.
The District has contracted with Key Data Systems to solidify our data needs for CSTs, CAHSEE and benchmarks---the staff are being trained during the 2007-2008 school year.

#3—Department Chairs, with their teachers, need to establish benchmark assessments in all core academic classes so that teachers know to what extent students are meeting the content standards at regular intervals.

1. We have almost weekly collaboration time in order to review student achievement (benchmark) data and “pacing guides”.
2. We have developed or are developing “pacing guides” for each course/department (The pacing guides are complete in English 9. and math, 9-12; they are being developed and pilot tested in social studies, 10-12, in 2007-2008)

3. We are transitioning to Key Data systems for 2007-2008 to improve benchmark assessments and data research.
4. Create benchmarks in science as they adopt new textbooks for 2008-2009(Critical Areas 1, 3 and 5).

5. We are continuing to hold grade level meetings to review benchmarks and modify curriculum/teaching strategies (Collaboration Time 2007-2008).
6. We are working to have benchmarks across the curriculum in all subjects (Ongoing work in 2007-2008).
#4—The Faculty Leadership needs to implement a protocol for core academic teachers to follow in discussing their students’ benchmark results that will lead the teachers in making the necessary adjustments in instruction.

1. We have provided a Protocol Handout with questions/guidelines for teachers/departments to follow during the collaboration time ( 2007-2008).
2. Establish and monitor working timelines/Action Plans (beginning in the Spring of 2007.  The WASC Quarterly Timeline is updated every two weeks and posted on FUHS website under WASC information, and a hard copy is distributed to the staff and School Site Council on a regular basis. (DONE).
#5—All stakeholders—students, staff, parents, administrators—implement ways to improve the standardized test results of students scoring at the Basic, Below Basic, and Far Below Basic levels on the state content standards tests.

1. We are researching mandatory tutorial options for students who score Below or Far Below Basic or fall below a 2.0 grade point average.
2. We are researching the potential for expanding our credit recovery system for students who are below grade level (Currently we have the after school Learning Center and we have added the PLATO math program for 11th and 12th graders for 2007-2008).
3. We developed a Summer “Bridge” program in English during the summer of 2007 for underrepresented students interested in the Honors/AP program.
4. We are researching how to develop a system of student accountability for their test results, i.e. tie to graduation or? (This is being researched and discussed by the Leadership Team and School Site Council)

5. We are encouraging teachers to administer practice tests and teach test taking strategies before the administration of the standardized tests.
6. An ELL learning strategies class is offered in Special Education
7. We are carefully using standardized test results/data profiles for placement in classes (Being done for English/math)
8. We added two more Bilingual para-professionals in Spring of 2007.

9. We are using the benchmark assessments to identify student weaknesses and design specific lessons to re-teach (Currently being done in English 9-12, the math Department, and social studies 10—world history).
10. For 2007-2008, we are utilizing a mastery based computer program (PLATO) to improve algebra skills and assist in credit recovery.
11. We have a required compact with parents regarding expectations (Reviewing and Revising the current Compact to facilitate its use as a “working” document)—will revise again during 2007-2008.
12. Have more communication with parents (Establishing a Parent Involvement Task Force, 2007-2008)—Website up and running (still being enhanced)

13. We significantly limited schedule changes at the beginning of school to reduce class disruptions (Tremendous improvement this year).
#6—All teachers should implement effective instructional strategies in all classes exemplified by higher order thinking skills, active participation of students, collaborative work, application of lessons, checking for understanding, and full use of available technology.

1. Provide teachers with the appropriate technology and support and train them in properly using the technology (Our tech TOSA provided website training in Spring of ‘07 and will continue in ‘07-‘08).  
2. The vast majority of staff are SDAIE, or equivalent, trained.
3. All staff will be trained in using the OARS program from Key Data Systems, 2007-2009. 
4. We continue to review and revise Hiring and Retention practices—(will be continually monitored for improvement).
5. Many teachers use Edline which allows parents to monitor their student’s grades (2007-2008). 
6. We have institutionalized Collaboration time--- most Mondays.  (DONE)
7. We are targeting staff development needs by department for 2007-2008.
8. Invite Doug Fisher in 2008-2009 to work with staff on incorporating Higher Order Thinking Skills into all classes.

#7—The Site Administration and Faculty will implement their plan to improve reading skills among students.

1. A Common Academic Vocabulary for ELL students is utilized in the math/English departs.
2. Currently, the Math Department is providing Academic Vocabulary lists for Strategic Math, Pre-Algebra, and Algebra.

3. Strategic English classes for 10th graders were added this year for students in the “Below Basic” range.
4. The READ 180 program has three block periods for 2007-2008.

SECTION B2
WASC Quarterly Timeline/Action Plan
(Addendum to the merged WASC Action Plan and Single Plan for Student Achievement---now designated as the Single School-wide Action Plan)

2007-2008

This Addendum is a time-sensitive working document that is monitored and revised as needed, and distributed to the staff on a regular basis.  Further, the WASC Quarterly Action Plan is posted on the FUHS website (English/Spanish).  This working document gives all stakeholders the opportunity to be up-to-date on what action plan items and Critical Areas are being addressed as well as what has been completed.

· By June 1, 2007:
· Schoolwide
1. ASB student leaders and ASB Director have planned and will launch the “Invisible Children” Schools to Schools program in the Spring of 2007.  The presentation and screening of the film “The Invisible Children” will take place in March.  It will be shown to all Social Studies classes on Friday, March 9 (Critical Areas 1, and 6).  ESLRs: 2, 4 and 5  (DONE)
2. In February, the Visual and Performing Arts Department hosted a Latino Theatre program in the Performing Arts Center.  Dr. William Virchis and Latino Actors provided short plays for the students and an evening performance for the Fallbrook community (Critical Areas 1, 5, and 6). (DONE)
3. By mid-March, the staff will determine a daily/weekly school schedule that includes regular collaboration time for teachers to review benchmark assessments, modify instruction, and receive appropriate training in data use and technical support (Critical Areas 1, 3, 4, 5 and 6).  (DONE)
4. By April 30, 2007, the Focus Groups and WASC Coordinator will have added sufficient breadth of content to the 2005 self-study, and continued to update the WASC action plan—now called the Single School-wide Action Plan (Critical Area 2).  (DONE)
5. On March 22, a team of Curriculum experts (6-8) from the San Diego Office of Education will visit numerous classrooms in the core disciplines in order to evaluate the level of “student engagement”.  A summary of their observations and use of an assessment instrument will be developed and returned to FUHS for review (Critical Areas 1, 5, and 6). (DONE)
6. Under the direction of the ASB Director and the “Link Crew” Coordinators (teachers), 90-100 current 10th and 11th graders will be identified/selected and trained to implement the “Link Crew” program (Academic and Social support for all Freshmen) during 2007-2008 (Critical Areas 1, 5 and 6).  ESLRs:  1, 2, 4, and 5  (DONE)
7. The Literacy Team will develop Academic Vocabulary lists by department/by subject as well as Greek/Latin Roots and Affixes in order to support school-wide Literacy development (Critical Areas 1, 3, 5, 6, and 7). ESLRs 4, 5
· WASC
8. The Single Plan for Student Achievement and the WASC Action Plans have been merged into a Single School-wide Action Plan.  This merged Action Plan will be presented to the Governing Board for information in September---to be approved at the October Board meeting.  (Will be Completed in September)
9. The pertinent WASC documents will be placed on the new FUHS website so that all stakeholders can review the progress of student achievement at FUHS as well as what Action Plan items are being addressed (Critical Areas 1-7).  (DONE)

10. Continue work of Focus Groups (Minimum Days +) to review progress toward addressing the 7 Critical Areas, and how the Action Plan activities (based upon the 8 Student Achievement goals) are being addressed by the various stakeholders (Critical Area 2).  (Ongoing)
11. The WASC Coordinator and Leadership Team will establish a Parent Involvement Task Force to discuss the many approaches to Parent Involvement and ways to better coordinate current Parent groups (Critical Area 2 and 6). (Ongoing)
12. WASC Coordinator will meet with the Focus Group Leaders and Leadership Team to discuss the use of collaboration time, utilization of staff meetings, and organization of department meetings (Critical Areas 1, 4, 5 and 6). (DONE)
· ELL Department 
13. Two full-time bilingual paraprofessional positions have been advertised.
14. Three Bilingual Self-Improvement Academy teachers have been added (Critical Areas 1, 5, and 6). (DONE)
15. A paraprofessional III has been hired to coordinate our CELDT testing and assessment and other related needs of our ELL population (Critical Areas 1, and 5). (DONE)
16. We had on May 17th 2007 a “reclassification” celebration for Families and students as 138 students have been reclassified from LEP to FEP (Critical Areas 1, and 5).  (DONE)
17. Negotiations were started to establish an ELL Department Chair (Completed Fall of 2007)
18. The Counseling Department is alleviating scheduling conflicts for ELD students (Critical Area 1).
· English

19.  By the end of March, English teachers of grades 9, 10 and 11 will have met to discuss the status of current benchmark implementation, necessary modifications of course alignment and sequence as well as review instructional strategies (Critical Areas 1, 3, 6).  (DONE)

20. English 9 teachers will determine which writing assessments will be used as part of the benchmark assessment process in 2007-2008, and what rubric will be used for scoring purposes (Critical Areas 1, 3, 4, 5, and 6).  ESLRs: 4 and 5

21. The English 10 teachers are continuing to refine the benchmarks as well as improve the curriculum sequencing, and develop pacing guides (Critical Areas 1, 5, and 7). (ONGOING)

22. Three Articulation Meetings will have been held with the feeder districts in order to align curriculum and discuss benchmarks (Critical Areas 1, 3, 5, 6, and 7) (DONE).
23. The English Department is offering a Summer School “Bridge” program for incoming 9th graders who are considering enrollment in Honors English.  The three-week course will give students strategies and practice in analysis of text, critical thinking skills, and writing with cogency and purpose.  The course is open to all students and enrollment preference will be given to students who are traditionally underrepresented in Honors and AP courses (Critical Areas 1, 5, 6, and 7). (DONE)
· Mathematics
24. Working with the Special Education Department to get benchmarks developed and aligned (Critical Areas 1, 3, and 4). (Ongoing)
25. Working with Ivy Continuation School to collaborate about math content, benchmarks, and best practices (Critical Areas 1, 5, and 6). (Ongoing)

26. Working on a math tutorial program for 2007-2008 (Critical Areas 1, 5, and 6).
27. Created a North County Math Leaders Consortium to begin horizontal articulation, share curriculum ideas, best practices, technology training, PowerPoint’s, and activities (Critical Areas 1, 3, 5, and 6). (DONE)
28. The Renaissance math program is being pilot tested with trial classes (Pre-Algebra Strategic classes) under the direction of Joe Goss (Critical Areas 1, 5, and 6).

29. Finishing benchmarks for the last few classes and entering them into Edusoft (Critical Areas 3, and 4). (DONE)
30. The Math Department is investigating the “PLATO” Academic Recovery program targeting 11th and 12th grade students who have not yet passed the required Algebra class.  Students who participate in this credit recovery program will still be required to complete the Algebra benchmarks (Critical Areas 1, 4, 5, and 6). (Implementing for 2007-2008-----DONE)

31. Three Articulation Meetings will have been held with the feeder districts in order to align curriculum and discuss benchmarks (Critical Areas 1, 3, 5, and 6). (DONE)
32. The Math Department is working toward offering a Summer “Bridge” Math enrichment course for incoming 9th graders who might consider taking Honors and AP math courses at FUHS.  The target student group would be those students who have been traditionally underrepresented in the Honors/AP track (Critical Areas 1, 6, and 7).

· Social Science

33. The Social Science Department will have completed benchmark assessments for U.S. History, World History, Government and Economics to be implemented in 2007-2008.  Benchmark questions for all courses are directly tied to the California Subject Standards. (Critical Areas 1, 3, 4, 5, and 6).  (DONE)
34. A comprehensive list of World History benchmark questions were developed over the past 3-4 months and will be reviewed by the World History teachers April 3 (Critical Area 3).  (DONE)
35. On March 27, American history teachers were released to work on benchmarks (Critical Area 3). (DONE)
· Special Education
36. Special Education will have Mathematics and English benchmarks in place for 2007-2008 (Critical Areas 1, 3, 4, 5, and 6).
· World Languages

37. The World Languages Department will be offering two sessions of Spanish I in Summer School for those students who did not earn a “C” or better during the school year (Critical Area 5).

· Counseling
38. The Career Center held the annual “College Fair” on April 19; approximately 50 different colleges/programs were represented.  Workshops on guaranteed transfer programs from community colleges to 4 year colleges.  Approximately 450 parents/students attended (Critical Area 1). (DONE)
39. Career Assessments and Career Center orientations will be completed for all 9th graders through the Life Skills classes (Critical Area 1). ESLRs 1, 2, 4 (DONE)
40. The Career Center counselor attended a full day workshop regarding the new ROP course proposal formatting to include both state, federal, and CTE standards in the computerized applications (Critical Area 1). (DONE)
41. Counselors contacted students and parents to facilitate student enrollment in summer school courses (Critical Areas 1, 5). (DONE)
42. Counselors have been meeting with students (seniors/others) that need remediation courses in summer school) and their parents (Critical Area 5).
43. Guidance Techs are working on organizing the CAHSEE retesting for 11th/12th grade students, and organizing feeder school recommendations in preparation to hand enter course selections for incoming ninth grade students (Critical Areas 1, and 5). (DONE)
44. Senior Awards applications were distributed.  ESLRs 1, 2, 4 (DONE)
45. Counselor interns continue to work with individual students and small groups (Critical Area 5).  ESLRs 1, 2, 4, 5 (DONE)
46. ROP course proposals for new classes (GIS) and ASL 2 are in the works and will go before the North County Council later this month. (GIS ROP course began Fall of 2007).
47. Career Center personnel are working with English Language Learners and the Learning Center Coordinator to provide career assessments and orientation (Critical Area 1, 5, and 6).  ESLRs 1, 2, 4 (Ongoing)
48. Career Center personnel are providing all AVID groups with career and college planning information (career center website, search engines, videos and other resources available in the Career Center) (Critical Area 6).  ESLRs 1, 2, 3, 4 and 5 (Ongoing)
· Administration/Department Chairs/Leadership Team
49. The Leadership Team will research what further support mechanisms (Credit recovery—Learning Center, READ 180, Strategic Math, SIA tutorials, etc.) need to be developed and implemented in order to successfully add an all College-Prep curriculum for 10th grade English and Social Studies classes for 2007-2008 (Critical Areas 1, 5, 6, and 7). (Ongoing)
50. Appoint/Designate an ELD Department Chair (Critical Areas 1, 3, 4, 5, and 6). (A Teacher on Special Assignment/TOSA is filling the position for 2007-2008)
51. Develop and implement a protocol for reviewing benchmark assessment data (Critical Area 4). (DONE)
***Suggested Protocol***

*Compare the benchmark results by grade level; by course

*Brainstorm contributing factors to non-mastery of standards

*Identify best practices by sharing classroom strategies and assignments

*Modify instruction as needed
52. The School/Student/Parent Compact will be used as the basis for Teacher/Student/Parent Conferences regarding Academic Progress and Behavior (Critical Areas 1, 5, and 7). ESLRs 1, 2, 4, and 5 (DONE)
53. Assign each Assistant Principal to a Home Group (core Department) to support the needs of each department (Critical Area 5).  (DONE)
54. Professional Development priorities will be established for 2007-2008 by the Department Chairs, Admin Team, WASC Coordinator, and District Director of Curriculum and Instruction (Critical Areas 5, 6, and 7). (DONE)
55. The new FUHS website will be operational and completed over the coming months in order to facilitate the communication among all stakeholders (Critical Areas 1, 5, and 7). (DONE)
56. The GATE Coordinator, AP teachers, and Leadership Team will research and discuss adjustments in the AP program in order to increase access, insure rigor and complete the necessary course audits (Critical Areas 1, 3, 6 and 7). (Ongoing)
57. The Leadership Team will research how we can use our available media to provide professional development and exemplary teaching strategies to the entire faculty and staff (Critical Areas 1, 5, 6, and 7). 
58. The Leadership Team will meet with Jim Peabody for the San Diego Office of Education to discuss how to effectively organize and use the Collaboration time built into the 2007-2008 school calendar (Critical Areas 1, 4, and 5). (DONE)
SUMMER ACTION PLAN

By August 20, 2007:

· Mathematics
a. The Math Department is rewriting and/or developing “pacing guides” and benchmarks in Algebra 1, Strategic Algebra/Strategic Math, Honors Algebra 1, Informal Geometry, P Geometry, P Algebra 2, Honors Algebra 2, P Pre-Calculus, Honors Pre-Calculus, AP Calculus, AP Statistics, and P Statistics (Critical Areas 1, 3, 5 and 6).  (DONE)
b. First Semester benchmarks are being rewritten to accommodate the new calendar.  Second Semester benchmarks will be revised during 2007-2008.  Additionally, Strategic classes “pacing guides” will also be adjusted to follow the new Algebra “pacing guides”.  Projects will be an integral part of the Strategic classes (Critical Areas 1, 3, 5, and 6).  (DONE)
c. The math department is planning to implement for 2007-2008 the PLATO Academic Recovery program (Critical Areas 1, and 5).  (DONE)
d. All freshman taking P Algebra 1 classes are using Cornell note taking (AVID strategy) as part of the program in 2007-2008 (Critical Areas 1, 5, and 6).  (DONE)
e. The math department is corresponding with the Special Education department and Ivy/Oasis in offering assistance in subject matter assessments, management, etc.
· English

a. Complete “Pacing Guides” for English in grades 9, 10 and 11. (Critical Areas 1, 3, 5, and 6). (Grade 9 was completed; Grade 10 completed Pacing Guides for the first 7 weeks and will continue work on Pacing Guides for the rest of year during the Collaboration Time).  (DONE or in Process)
b. Offered a Summer “Bridge” program for incoming 9th graders interested in participating in the Honors Program.  Twenty-five students participated with over half being students typically underrepresented in the Honors program.  (Critical Areas 1, 2, 6 and 7) (DONE)

· School-wide
c.  Research and design a more comprehensive tutorial program (Critical Areas 1, 5, 6, and 7). (Being researched during the 2007-2008 school year)
d. Acquire year-end Benchmark Results from the feeder schools for use by the English and Math teachers, and Counselors in order to better guide student placement (incoming 9th graders) and necessary support services (Critical Areas 1, 5). (Ongoing)
e. The Leadership Team will provide the necessary data training for Department Chairs and selected others in data access/data interpretation/data use during 2007-2008 (Critical Areas 3, 4, 5, and 6). (Begins in September 2007)
f. The Leadership Team and Technology TOSA will develop a comprehensive plan for training teachers in uses of technology in the classroom (Critical Area 6).  The Technology TOSA has been facilitating regular after school meetings for teachers to upgrade their computer skills (the focus has been on how to develop and utilize a personal website).  (Ongoing)
g. The Leadership Team will develop a thorough “new staff” orientation program (Critical Areas 1, 4, 5 and 6).  (DONE)
h. The Leadership Team and WASC Coordinator will Review and Revise the Single School-wide Action Plan to reflect the completed summer work and the 2006-2007 CST data. (Critical Area 2). (DONE  by October 31, 2007)
i. The BTSA Coordinator meets monthly with all new teachers and their Support Providers.  This is a State program that guides and assists new teachers (under 5 years of experience in state or under 3 years of experience out of state) in completing their Clear Credential and mastering their teaching craft.  Much support is provided in getting to understand the dynamics of the school, culture, community and academic teaching (Critical Areas 1, 5, and 6).
j. A summer “Bridge” program was offered to ELD 1-4 students, grades 9-12, in writing and writing mechanics, grammar and oral language---for elective credit (Critical Areas 1, 5, 6, and 7).
FALL 2007 TIMELINE

· LEADERSHIP TEAM

a. The Leadership Team (Administrators, Department Chairs, and WASC Coordinator) are evaluating the implementation of benchmarks, pacing guides, and data use in the core disciplines and determining level (s) of success and any needed adjustments in protocol, action plan priorities and scheduling (Critical Areas 3, 4, 5, 6 and 7). (Ongoing)
b. The Leadership Team reviewed and evaluated the latest CST/CAHSEE data and revised the Single Schoolwide Action Plan with the assistance of the School Site Council.  This included updating the 8 measurable goals.  The data and updated goals were shared in the Collaboration time (Department meetings), with the Focus Groups.  The Single Schoolwide Action Plan is posted on the FUHS website for review by all stakeholders (Critical Area 2).
c. The District Language Assessor and CELDT team completed the CELDT testing of our EL students; including newcomers with complete assessments (math and language) in their primary language (Critical Areas 1, and 6).
d. A series of meetings of the Attendance Task Force are taking place to discuss ways to achieve one of the Admin goals for 2007-2008 which is to raise the ADA at FUHS by 1% (as of January 2008 we are achieving that goal).
e. On September 13, the Department Chairs of the various disciplines/departments and selected members of the Leadership Team received training from Key Data systems personnel in understanding and utilizing their data services (Critical Areas 3, 4, 5, and 6).
f. Stephen Scheidel, our Tech TOSA, is offering staff training on a regular basis in website design, grade quick, and the use of Edline. (Ongoing)

g. The almost weekly Collaboration Time for 2007-2008 is primarily dedicated to the discussion, implementation (and, in some cases, further development) of benchmark assessments and “pacing guides” as well as sharing benchmark assessment results and modifying instruction as needed.  The departments are often breaking up into subject specific groups (even smaller Learning Communities) to better target the use of benchmark data and discuss instructional options (Critical Areas 1, 3, 4, 5, 6, and 7).

h. A Parent Involvement Task Force is beginning to meet this Fall in order to identify and implement steps that will result in a greater parent partnership with FUHS (Critical Areas 1 and 5).

i. The new Link Crew program initiated the Academic Follow-up project where the Link Leaders (students) go into 9th grade classes and “teach” or present a lesson.  The lessons address personal growth skills that can assist the 9th graders in becoming successful in school and life.  The first lesson focused on goal setting and time management (ESLRs 1, 2, and 4).
j. New ESLR posters are being printed and distributed to all classrooms and office spaces on the FUHS campus and District Offices.  In addition, each teacher will have the opportunity to select one or more laminated posters that display the Learning Objective(s)/Standard(s)/ESLRs (Critical Areas 1, 3, 4, 5, and 6).

k. The administrative team has scheduled a 9th grade orientation regarding the student handbook in the Performing Arts Center.  All Freshman English teachers will bring their classes during the day (Critical Areas 1, 5, and 6).

l. A Discipline Committee has been convened to review and amend the student conduct code and address the priority areas identified by the faculty in the Spring including tardies, dress code and use of electronic devices.
m. The Leadership Team and School Site Council are reviewing and implementing various student incentive programs related to Attendance, Campus cleanliness, Standardized testing and academic achievement.  Currently, attendance and campus clean-up have incentive programs in place.  As a result, attendance has improved to a rate of over 96% since the beginning of school.

n. BTSA teachers and Support Providers are observing colleagues both in their subject mastery and outside of their subject mastery (Critical Areas 1 and 6).
o. A professional development survey was conducted at the end of November to clarify priorities in the months ahead.  Results included:  1.  engaging students in the learning process, 2. use of instructional technology, 3. English learner instructional needs/strategies, and 4. interfacing with Key Data Systems, classroom management techniques, differentiating instruction, and content-based professional development (Critical Areas 1, 3-7).

· WASC

p. The preliminary draft of the 3-year Progress Report will be completed and made available for review by all of the stakeholders.  Based upon this review the draft will be refined and prepared for formal submission to WASC, by the middle of January.

q. The WASC Coordinator will be the primary facilitator of the Single Schoolwide Action Plan and insure that the 8 measurable goals are adequately addressed by the Action Plan activities. (Ongoing)
r. The WASC Coordinator will continually monitor and update the WASC Quarterly Timeline/Action Plan as the working document chronicling change at FUHS. (Ongoing)
· DATA NEWS

s. The Leadership Team went through a day of orientation with Key Data Systems personnel regarding the services they currently offer.  Key Data Systems is contracted with virtually all schools in Riverside County and seems to understand the data needs of California schools, and are very willing to work with us on customizing data reports for benchmarks, CSTs, and CAHSEE needs (Critical Areas 1, 4, 5 and 6).

t. At a subsequent data meeting, a Site Data Coordinator was designated in order to serve the site and staff needs.  The Acronym for the new program we will be accessing and using is “OARS” which stands for Online Assessment Reporting System (Critical Areas 1, and 4).
u. Our FUHS Site Coordinator is working directly with Key Data Systems personnel to update FUHS rosters, IDs and passwords for the District and transferring Math and English Benchmark assessments (Critical Areas 1 and 4).
v. Some of the benchmark assessments are up and running on the Key Data Systems network, OARS.  Training for FUHS staff is available in the Library computer lab.  Our rosters will be updated on a bi-monthly basis---05-06 and 06-07 data and rosters are in OARS (Critical Areas 1, 3, 4, 5 and 6).
w. The Fallbrook High School principal and district assistant superintendent met in December with the SDCOE Director of Assessment, and the Coordinator of Assessment to begin planning a spring training program for staff around data analysis and the use of data to make instructional decisions (Critical Areas 1, 3, 4, 5, and 6).
· MATHEMATICS

x. The Math department mailed a letter to FUHS parents with the results of the diagnostic tests: either the UCSD Algebra and/or UCSD Geometry Readiness.  The diagnostic tests were used to insure that FUHS students are adequately placed.  The parents are to review the results, sign the letter, and return this letter to the teachers (Critical Areas 1, 5, and 6). (DONE)
y. All Algebra teachers in the Math department have been encouraged to use the Cornell note taking method in their classes (directions and samples were provided for each teacher) (Critical Areas 1, 5. and 6). (DONE)
z. The Math department compiled and distributed a comprehensive list of “Helpful Spanish Phrases When Contacting Parents/Guardians”, along with a phone log sheet for each Math teacher.  In addition, students in the Math department were given” English to Spanish definition list” for Math specific terminology (Critical Areas 1, 5, 6, and 7).  (DONE)
aa. Adjust “Pacing Guides” in response to the impact of the wildfires on the school schedule (Done in November).
ab. The math department is providing assistance to the Special Education department and Ivy/Oasis alternative schools regarding subject matter, assessments, and management, etc.

ac. A summer “Bridge” program for incoming 9th graders is being researched and developed.  This program is intended to support traditionally underrepresented students who wish to improve math skills and be better prepared for the Honors math program.
ad. The Algebra and Strategic Classes do “Math Language That Works”.  In addition, the math department has developed English to Spanish vocabulary lists and also provided specific math vocabulary for designated chapters.  The math TOSA then creates an activity that involves the new vocabulary and the teachers are given a day to present the new vocabulary and use either the designated activity or one of the many activities provided to them (Critical Areas 1 and 6).
· ENGLISH
ae. During the Fall, the English department will work on completing “Pacing Guides” for the 11th and 12th grade courses, including the Strategic English support classes as well as the READ 180 intervention classes.  In addition, “Pacing Guides” for Honors English 9 & 10 will be developed for the 2008-2009 school year (Critical Areas 1, 3, 4, 5, 6, and 7).

af. During 2007-2008 the English department is developing a portfolio system, planning an independent summer reading program for all students, offering internal professional development (AVID/SDAIE strategies), and reviewing benchmark data in order to modify instruction (Critical Areas 1, 3, 4, 5, 6, and 7).

ag. The English department offered a summer school “Bridge” program to support students who wished to improve their literacy skills and better prepare for Honors English.  Of the 25 students who participated, 48% (12) were considered “underrepresented” and/or AVID students.  Seven of the 12 students were enrolled in the Honors English class; one has since dropped the class (Critical Areas 1, 6, and 7). (DONE)
· VAPA
ah. On Monday, October 1, 2007 the Lizst Chamber Orchestra from Budapest, Hungary provided a concert for approximately 500 FUHS students.  This was available to FUHS students because of a grant through the Fallbrook Music Society.  The VAPA department was hosting/coordinating the logistics for this event (Critical Areas 1, 5, and 6) (ESLR #1).
ai. On October 11 the Roadies from the Invisible Children/Schools for Schools program presented in the Performing Arts Center during 4th period (Critical Areas 1, and 6).
aj. November 28, 2007 the Artistic Director of the Spring 2008 Fallbrook Film Festival met with FUHS students to explain the guidelines for the festival and how students can participate (Critical Areas 1, and 6).
ak. December 11, 12, 13, 2007 during periods 2-4, Dr. J.C. Alvarez, an independent Bilingual film teacher and director gave a 3-day intensive course (during class and after school) on how to write a story, plan shots, storyboard, and use the camera.  On December 13, 2007 students filmed in the Quad (Critical Areas 1, and 6).
al. January 12, 2007 (a Saturday) a master teacher from the New York Film Academy provided an intensive master class on “Planning your best shot” for the 18 student directors (Critical Areas 1, and 6).
mm. On April 19, 2008 Fallbrook High School will host the 1st Annual Fallbrook High Film Festival.  It will    be a black tie affair, with red carpet, lights, music and awards for editing, screenplay, acting, and photography, and best picture (Critical Areas 1, and 6).
SPRING 2008

nn. The Leadership Team will begin a series of quick classroom walk-throughs in order to assess whether Learning Objectives/Standards/ESLRs are posted and integrated into the daily lessons and activities.  The walk-throughs will generate data that will be provided to the entire staff regarding whether student achievement and dynamic learning activities were the norm.

ao. The site Data Coordinator will expand the 18-24 month process of training the certificated staff in the use of the OARS assessment program available through Key Data Systems.

ap. “FATHERS” student support and parent involvement program begins on January 31, 2008.
aq. Four full-time Bilingual Paraprofessionals are helping in the classrooms.
ar. We have bilingual student-tutors helping in the classrooms.
as. We have started the Parent Project (Spanish and English) and Teen Project.
at. ELAC has regular monthly meetings (second Thursday of the month).
au. ELAC Officers have received training from the San Diego Office of Education.
av. The Placement Committee for ELD level changes meets at the beginning of each semester.
SECTION C
ADDENDUM TO CHAPTER 5 OF WASC SELF-STUDY

Addresses Critical Areas (1-7)/Key Issues

Introduction

In the spring of 2006, the Fallbrook High School staff, students, parents and many community members were shocked and dismayed when we received a 3-year Accreditation.  It was a humbling reality.
Thankfully, this proved to be a wake-up call for the school and community, and we are enthusiastically addressing each of the WASC Visiting Committee recommendations (7 Critical Areas/Key Issues).  

At the same time, we have continued to experience many changes in site leadership and staffing.  A new Principal, two new Assistant Principals, a new WASC Coordinator, and a new District Director of Curriculum and Instruction were named for 2006-2007.  For 2007-2008, the turnover has continued as we now have an Interim District Superintendent, replaced three Assistant Principals and the District Director of Curriculum and Instruction, and also hired 30+ new staff members (70% of current staff is new in the last 5 years). 
A focus for the Principal and WASC Coordinator has been to inform the new personnel and to encourage them to become familiar with the WASC Visiting Committee Report and recommendations and continue to clearly communicate to the entire staff  and community  the 7 Critical Areas , the Key Issues, and the need to respond in thoughtful, focused, and comprehensive ways to the 2007 student achievement data.  In addition, the new Leadership Team and Focus Groups have continued to carefully identify and discuss some of the critical systemic factors that have hindered student achievement.  Along with ongoing administrative/staff turnover, some of the following factors clearly contributed to the 3-year term of accreditation:

1. The safety and support nets for students as well as mentoring and advocacy for staff were not well integrated, and a family feeling and shared vision were lacking as they related to improving student achievement.  Additionally, the community did not feel well-connected to the school.

2. At the time of the WASC visit in 2006, data-driven dialogue was only evident in the Math Department—clearly not school-wide, nor in all of the core disciplines.

3. The Department Chairs were not sufficiently utilized as the Instructional Leaders, and, as a result, there was not a clearly articulated plan for providing Standards-based Instruction, Curriculum and Assessment in all departments.

4. Collaborative Leadership practices were not evident as the teachers, site administrators and district were not sufficiently on the same page.

5. The Single Plan for Student Achievement and WASC Action Plans were not well aligned and/or merged into a Single School-wide Action Plan. 

6. The district, school, and departmental goals were not aligned and data-driven.

7. The lack of certificated and staff contract resolution negatively influenced staff morale and participation.

In addition to working on resolution of the above factors, we have also taken a critical look at our educational practices and school culture; we continue to review virtually everything that we do in light of the WASC Visiting Committee report. 
To move forward we began reviewing the professional literature including the article, “High Performing High Schools: Patterns of Success.”  Coupled with the above problem areas, it was clear that a significant focus had to be on restoring relationships and connections among the school staff, administration, school board, parents and community. This focus on relational healing and communication is the foundation for the academic and professional development changes that we are making to improve student achievement at FUHS.   Simultaneously, we crafted new data-driven goals for the Single Plan for Student Achievement as well as the revised WASC Action Plan, and most importantly merged the two documents. During 2006-2007, as we merged the two plans into a Single School-Wide Action Plan what needed to be changed or improved came into focus.  In addition, we have institutionalized the WASC “Focus on Learning” process.   Regularly, we are discussing, shaping, refining and implementing a new vision that responds to the WASC visiting committee recommendations/7 Critical Areas and Key Issues.
Beginning in the Fall of 2006, we reviewed professional literature pertaining to “high performing” high schools (Bolsa Grande in Garden Grove; Selma in Fresno; and Southwest High School in the Imperial Valley).  Similarly, we are examining the work of Marzano and DuFour related to Professional Learning Communities.  This research will continue, and the related dialogue in the WASC Focus Groups has been productive and provided the basis for our current Action Plan. Primarily working through our Focus Groups/Departments and School Site Council, all stakeholders are increasingly committed to a new shared vision for improving student achievement (based upon “Best Practices”).  The Leadership Team is encouraged by a growing sense of ownership by all of the stakeholders.  

For 2007-2008, we are continuing to institutionalize the WASC process and the necessary school, student, parent, and community partnership that will move Fallbrook High School forward and maximize student achievement. The components of this Progress Report have been developed and reviewed by various members of the Leadership Team, the Focus Groups, the School Site Council, parents, students, the School Board and other district personnel. We are methodically and vigorously attending to every Critical Area (Note content of Single School-wide Action Plan.) and Key Issues identified by the WASC Visiting Committee.

We have also developed more concise quarterly action plans to celebrate achievements and move us more quickly toward the implementation of these “Best Practices.”  The WASC Quarterly Action Plan (past and current) is posted on our new FUHS website for review by the entire learning community. Moreover, the three staff Minimum Days (January 10, March 7 and 28, 2007) were all devoted to the work of the Focus Groups in analyzing where we have been, where we are, and, most importantly, where we need to go.  In reviewing a study called “Breaking Ranks,” it was evident that high performing schools exemplify six major characteristics:  teacher-student personalization, coherency (identifiable knowledge and aligned curricula), time (flexible scheduling), technology (modern tools for a modern workforce), professional development, and leadership (putting vision into practice through collaboration).  Fallbrook High School is committed to developing and implementing these six major characteristics.

As we have responded to Critical Area #2, the following Focus Group narratives reflect the addition of breadth of content to the 2005 self-study by thoroughly responding to the WASC criteria questions in Chapter 5. As recommended by the WASC Visiting Committee, we began by updating Chapter 3 of the WASC self-study report. As we considered the latest student achievement data, constructed eight data-driven goals, and subsequently  answered these guiding questions, we also addressed the Key Issues and the list of factors that may be inhibiting learning at Fallbrook.  The previous WASC Action Plan (now Single School-wide Action Plan) has been revised based upon these Focus Group deliberations, the eight measurable student achievement goals,  and the 2006 standardized testing data. 

STANDARDS-BASED STUDENT LEARNING

CURRICULUM AND INSTRUCTION

Key Issues:

1. Implement to a greater degree a variety of powerful teaching and learning strategies to provide differentiated instruction that enables all students to perform well in standards-based curriculum (Critical Areas 1, 6).
2. Develop a more integrated systematic assessment of standards and ESLRs (Critical Areas 3, 4, and 5).
3. Improve reading, writing and math instruction and the use of formative assessment as integral to instruction (Critical Areas 1, 3, 5, 6, and 7).
4. Provide structured time for staff monitoring of student progress towards standards and ESLRs (Critical Areas 1, 3, 4, and 5).
5. Provide structured time for staff to develop and implement integrated and applied content to support students toward achievement of standards and ESLRs (Critical Areas 1, 3, and 4).

6. The faculty and administration need to assess whether students in non-college preparatory English, social studies, science, and math are receiving a rigorous and relevant standards-based curriculum (Critical Areas 1, and 5).
NARRATIVE

(Critical Areas 1, 3, 4, 5 and 6)

Our curriculum and textbooks in the core academic disciplines were aligned to the California State Standards, but this did not result in the “rigor” expected by the WASC Visiting Committee.  Specifically, the WASC Visiting Committee was concerned with the lack of observable higher order thinking skills and SDAIE instruction in the non-college preparatory classes.  In addition, their immediate question was, “If the class meets the CA standards at grade level, then why it is not a college preparatory class?  Their additional question was, “If it’s not college preparatory, what type of rigor is evidenced in the class?”  These questions were somewhat anticipated by the previous site principal who initiated a dialogue beginning in 2005-2006 regarding our tracking/placement system.
During 2005-2006, the previous site principal had conducted committee meetings to discuss the tracking system in place at FUHS for many years.  Some staff and the former site principal discussed and listed the common characteristics of a non-college preparatory class vs. a college-prep class.  This discussion was also fueled by communication with other schools in the North County Conference of San Diego, revealing that most of the schools no longer offer non-college preparatory classes in the core subjects—except for elective credit.  Moreover, some of these same schools had eliminated their Honors programs and had moved toward open-access AP programs.

In response to this reality and coupled with the concerns expressed by the WASC visiting committee, FUHS started the move toward all college-preparatory courses in the core disciplines by designating all English 9 classes as college-preparatory (student/teacher ratio of 20:1) for 2006-2007.   We will review the impact of this change by examining the English portion of the 2007 CSTs.  The next step for 2007-2008, is that all 10th grade English classes are designated College-Preparatory as well as 10th grade World History classes. For 2008-2009, virtually all classes in the core disciplines through 11th grade will be A-G courses (with the possible exception of Physical Science).  In addition, we are moving toward complete open-enrollment (open access) for the AP program by providing a summer “Bridge” program in English (math will be added in 2008) for incoming 9th graders who have been historically underrepresented in Honors/AP classes. 

While we re-designate classes College-Prep, some of the FUHS Leadership Team continues to review “Case Studies” from the just4kids.org website identifying the “best practices” of high performing high schools that support student academic achievement in an accelerated learning environment.  As a result, we are reviewing and revising our entire student support services system to better target student support for students that struggle in a college prep environment or require credit recovery.  Our approach to this change and improvement will be thoughtful, thorough and methodical, and we will continually monitor the standardized testing results and benchmarks in order to determine the level of success that these changes produce. An even greater challenge is our commitment to remaining a comprehensive high school with high academic standards in all classes and maintaining an outstanding vocational/technical education program accessible to all students (college-prepared and career-ready).  We have an award winning Agricultural program that is nationally recognized as one of the finest in the United States.  

A1*To what extent do all students participate in a rigorous, relevant, and coherent standards-based curriculum that supports the achievement of the academic standards and the expected school-wide learning results? 

(Critical Area 1/Key Issues 1, 3, and 6)

We concur with the WASC Committee findings, which were confirmed in the subsequent meetings with the respective department heads, that all students were not participating in a rigorous, relevant, and coherent standards-based curriculum (college-prep).  Additionally, math and English were further along than the other core disciplines in providing rigorous and standards-based instruction, curriculum, and assessment as measured by benchmarks and “pacing guides.”   In recognition of these facts, the social science classes completed benchmark assessments for implementation during 2007-2008. (In Action Plan) (this work addresses Critical Areas 1, 3, 4, 5, and 6)
We also became aware that teachers and students were not intimately aware of and invested in the ESLRs and could not clearly articulate their relationship to learning and instruction.  In response, we have simplified the ESLRs, made them measurable (Key Issue 2) and embedded the ESLRs more clearly into our school culture, expectations, and dialogue. 

In response to Critical Area 6, our Professional Development in the Fall of 2006 focused on Differentiated Instruction (Key Issues 1 and 3).  

As mentioned earlier, all 9th grade English classes were college-preparatory in 2006-2007, with a student—teacher ratio of 20:1.  We are assessing the validity of this approach by reviewing student achievement on the new English benchmarks and the grade distribution (at each Progress Report period every six weeks).  

During 2006-2007, the school schedule (both the annual calendar and daily schedule) were reviewed in order to determine how to provide the necessary collaboration time for the teachers to meet and discuss benchmark assessments, other standardized testing results, and any needed modification of instruction (Key Issues 4 and 5).  The site principal and leadership team are committed to this collaboration time as necessary to supporting the change process that will improve student achievement. This collaboration time has been built into the 2007-2008 school calendar which was approved by the Governing Board.

Another area addressed in the Single Schoolwide Action Plan is the need for greater infusion of technology in the classroom; however it is also clear that the District must provide greater support and training for the faculty (In Action Plan).  This lack of available technology and support was one of the factors identified by the Faculty/Focus Groups as hindering student achievement at FUHS.
A2* To what extent do all students have access to the school’s entire program and assistance with a personal learning plan to prepare them for the pursuit of their academic, personal, and school-to-career goals?

As part of our overall of current “access” practices at FUHS, we are committed to insuring that all classes are accessible to all students. We reviewed our AP enrollment policies in 2006-2007 to ensure that all students have the opportunity to participate in the AP program.  Additionally, there are many students who have scored Basic, Below Basic, and Far Below Basic on the standardized tests and so are in need of remediation and other supports, and this limits both their ability (extremely low literacy skills) to be successful in a college-prep curriculum as well as participate in our outstanding Vocational programs. In our review of “best practices” as well as what other local high schools have done, it is clear that we must further expand our current student support programs.  As a result, we are reviewing various options (Key Issues 1 and 6) beyond our current efforts to better assist this significant number of low-achieving students (over 50% of our students).  Specifically, we are looking at even more articulation with the feeder schools in English and math, as well as creating a Summer “Bridge” program (Key Issues 3 and 5) between the 8th and 9th grade year and between the 9th and 10th grade year.  These “Bridge” options coupled with the existing Credit Recovery Learning Center, Read 180 classes, Strategic Math/Algebra/English classes, CAHSEE remediation, and PLATO credit recovery in Algebra (2007-2008) will provide a powerful support system for the low-achieving students (In Action Plan).
Also, we have the Credit Recovery opportunities in the Learning Center, the PLATO math program for juniors/seniors who have not passed Algebra and the Summer School program for credit deficient seniors. In addition, we have an extensive “Tutorial” program with the after school “Self Improvement Academy” (In Action Plan). 
The Learning Center is an after school credit recovery program that has served the academic needs of over a thousand FUHS students over the past four years.  The current Learning Center director was joined by two more teachers in 2006.  The Learning Center resulted from the efforts of the current director in conjunction with the respective core departments to insure that the curriculum was Standards-based and meet all the necessary requirements.  The Center has an intake application and Master Agreement of Conditions for Enrollment for each student.
In 2007-2008, the Fallbrook ASB Director and selected Faculty and students have implemented the Link Crew mentoring program for 9th grade students.  During the year 10th, 11th, and 12th grade students are paired with 9th graders to teach and encourage them to be successful in high school (Critical Areas 1, 5 and 6).

A3*To what extent are students able to meet all the requirements of graduation upon completion of the high school program?

Our graduation rates are excellent for all student groups.  However, we have identified an issue that impacts the 139 ELD 1 & 2 students who are in blocked English classes, per the COMITE requirement. Although we are in compliance with this COMITE requirement, currently these ELD courses do not count for English credit, and thus the ELD 1 & 2 students have a difficult time meeting the graduation credit requirements in four years.  We are investigating the options for mitigating that difficulty. (In Action Plan)

A4*To what extent are all students involved in challenging learning experiences to achieve the academic standards and the ESLRs?

As indicated earlier in this addendum, we are reviewing every course (Key Issues 1, 2, and 5) in order to insure that every student is enrolled in classes that are rigorous and clearly Standards-Based (Instruction, Curriculum and Assessment).  

To what extent do all teachers use a variety of strategies and resources, including technology and experiences beyond the textbook and the classroom, that actively engage students, emphasize higher order thinking, and help them succeed at high levels? (Critical Areas 1, 5 and 6) In 2006-2007, the Professional Development Program focused on Differentiated Instruction (Key Issue 1) and Unit Backwards Design training in order to meet the need for better Standard-based Instruction, Curriculum and Assessment, especially for ELL students (In Action Plan).  In addition, virtually all of our teaching staff have been either SDAIE trained, received their CLAD credential, had training in Differentiated Instruction, or all of the above.  As a result, all classroom teachers are expected to utilize Differentiated Instruction/SDAIE methodologies, and this is part of the evaluation process.  In addition to this training, the Professional Development priority for 2007-2008 will include training the faculty in data acquisition, analysis, and utilization (Key Data Systems/OARS/Red Schoolhouse) in order to modify and guide instruction as well as technology applications that support teaching and learning.  Also, the Department Chairs and Leadership Team will develop and utilize a protocol (Critical Area 4) that will guide departmental discussions regarding student progress toward meeting the Standards and ESLRs (In Action Plan).  

STANDARDS-BASED STUDENT LEARNING:

ASSESSMENT AND ACCOUNTABILITY

Key Issues:

1. Align instructional practices with the standards of all academic areas (Critical Areas 5, 6, and 7).

2. Need to use data for appropriate assessment and placement school-wide (Critical Areas 3, 4, and 5).

3. Need to build common assessments (departmentally) within common core areas and by grade level (Critical Areas 3, and 4).
4. Define quality indicators in all subject areas (Critical Areas 1, 3, 4, and 5).

5. Use disaggregated data, produced from these common assessments to modify instructional practices across grade levels and subject areas (Critical Areas 4, and 7).

NARRATIVE

We did not have benchmark assessments in place (except in math) when the WASC Visiting Committee came in the Spring of 2006.  By the Fall of 2006, both English and math departments were using benchmarks. 

For 2007-2008, all core disciplines (except Science) will have benchmarks in place.  Benchmarks in Science and ELD will be in place for 2008-2009.

Thus, our revised Action Plan addresses the following:

a. A lack of common assessments/benchmarks in all core academic areas. 

b. We are developing a Staff Development Plan so that more staff will be able to access and utilize our new data base (provided by Key Data Systems) in order to have the data-driven dialogue during our new collaboration time.

c. Our professional development planning is now tailored to meet the data training needs of each department and will provide sustained training and support for teachers to use data to modify and guide instruction.

B5*To what extent do teachers employ a variety of strategies (Critical Areas 3-7 and Key Issues 2-5) to evaluate student learning?  

In our Standards-based Unit Backward Design and Differentiated Instruction training, we have discussed alternative assessments (Formative and Summative) as integral to instruction and evaluation.

In addressing Critical Area 6, our goal is to design our Professional Development around “best practices” teaching strategies in order to facilitate effective Standards-based Instruction, Curriculum and Assessment.

*To what extent do students and teachers use assessment results to enhance the educational progress of every student (Key Issues 4-5)?

In addition to the Key Issues, Critical Area 3 requires that benchmark assessments be established in all core academic classes.  Based upon the Benchmark assessments and addressing Critical Area 4, the departments will develop and implement a protocol that will guide the discussions regarding the students’ benchmark results and the necessary modification of instruction.  By the end of 2007-2008, Science will have joined the other core disciplines in having completed benchmarks (common assessments).  Our greater goal is to have benchmarks in all courses offered at FUHS.  

The related staff training need is to receive focused training on how to access and utilize disaggregated data from common assessments and then modify instructional practices across grade levels and subject areas (In Action Plan).

B6*To what extent do the school, district, and community regularly review student progress toward achievement of the academic standards and the expected school-wide learning results and report to the parents and other stakeholders of the community?

As referenced in B5, this is an area we must address in significant ways.

By April of 2007, we will have a new and user-friendly website.  In addition, we have contracted with Key Data Systems in order to better facilitate our data acquisition, analysis, and usage. Simultaneously, we are developing and implementing a data-training professional development component for all staff and administration (In Action Plan).  Those most involved in developing this plan will be the District Director of Curriculum and Instruction, the site principal and administrative team, department chairs, data TOSAs, District technology department, School Site Council, and WASC Coordinator.   (In Action Plan)

We have created a depository of WASC related documents on the FUHS website, including ESLRS/Vision and Purpose statements, so that all stakeholders have access.  Edline grade information for individual students is currently available.  

For 2006-2007, the district and site leadership team are reviewing the available data retrieval systems in order to determine which one is user friendly at the macro level as well as the individual teacher and student levels.

Our overall goal is to effectively communicate relevant data to all stakeholders in clear and understandable ways.  We want to create and ensure meaningful dialogue regarding standardized test results and usage in relation to the modification of instruction.  (In Action Plan).

B7*  To what extent does the assessment of student achievement in relation to the academic standards and the expected school-wide learning results drive the school’s program and resource allocation and use?

Our approach to resource allocation and use will adhere to the following process recommended in preparing the Single Schoolwide Action Plan:  

1.  Data


2.  Goals


3.  Resources

All stakeholders will be trained and expected to follow these priorities in order to appropriately allocate all resources toward improving student achievement of the state academic standards and our ESLRs.
The Single Schoolwide Action Plan has been revised and approved by the Governing Board and the School Site Council based upon the above formula.

The Action Plan reflects this same comprehensive approach as the current data drives our student achievement goals and corresponding resource allocation.
SUPPORT FOR STUDENT PERSONAL AND ACADEMIC GROWTH

Key Issues:

1. Develop a system to support and measure the attainment of the ESLRs (Critical Areas 1, 3, 6, and 7).

2. Communicate a unified plan that articulates the direction and intended results of staff development as it pertains to student growth (Critical Areas 1, 4, 5, 6, and 7).
3. Create more uniformity in the assessment process and benchmarks to generate more significant data for use in driving instruction (Critical Areas 3, 4, and 5).
NARRATIVE

In order to address the three Key Issues for this focus group we have:

1. Rewritten and simplified the ESLRs as well as made them measurable.

2. Developed and communicated a unified professional development plan (2006-2007) that focused on improving student achievement (ELL students, SDAIE strategies and Differentiated Instruction).

3. Developed benchmarks in all of the core disciplines by the end of the 2007 school year (except Science).

Moreover, this is probably the area that has moved forward the furthest since the WASC visit.  The English department now has benchmarks for grades 9-11.  The benchmarks were created by the publisher (Holt) in their standards-based textbook.  The benchmark tests were given at least three times in grades 9-11 English classes during the second semester 2007.  It has been challenging to disaggregate the data, which is a concern we are addressing by providing additional data support.  It is a very labor intensive process.

In addition, the math department has implemented benchmarks and “pacing guides” for virtually all math classes.  They have created binders with the standards, course goals/objectives, and the benchmark tests as well as chapter tests for all teachers—so they are fully aligned.  The math department regularly discusses the benchmark data and how to modify instructional practices.  However, as the math department has begun to work with Key Data Systems this year, the transition has put them behind in their use of benchmark data. The upper level math classes will add their benchmarks to Key Data Systems for 2007-2008; these new benchmark assessments will be administered three times each semester.  The math department shares the concern of the English department regarding the labor intensive demands in disaggregating the data in order to review and modify instruction.  In the Spring of 2007, we reviewed both our yearly calendar and daily/weekly schedule to determine how to provide the collaboration time needed to accomplish the data review.

In the Spring of 2006, the social studies and science departments met on two or more occasions to determine what the benchmarks were and how they might be developed and implemented.  During 2006-2007, the social studies department developed benchmarks in the respective courses in the Spring of 2007.  Also, the social studies department adopted new Standards-based textbooks in all courses for 2007-2008, which will provide additional support and direction for the standards-based instruction, curriculum and assessment.

This year, the English and math departments have practiced Vertical Teaming with the feeder schools regarding the assessment of incoming 9th grade students in order to facilitate better academic placement and support.  A Summer “Honors/AP Bridge” program for incoming 9th graders in English was developed and offered in Summer School, 2007.

In our outstanding Career Technical Education courses, “Certificates of Completion” are now offered for those students who complete a series of Vocational/Technical courses.

C8*To what extent do all students receive appropriate support to help ensure academic success?

Currently, we have several supports intended to ensure that all students have the help they need:

*Self-Improvement Academy (after school tutoring, Monday-Thursday, in all subject areas)

*Nationally recognized AVID program

*Read 180 program for students who are Far Below Basic in reading

*ELD (1-2) Block program
*ELD support classes 

*Credit Recovery program (Learning Center and PLATO)
*Strategic math remediation programs for 9th grade students who are Below Basic and Far Below Basic 

* Strategic English classes, grades 9 and 10, for students who are Below Basic 
*Transitional classes in the core disciplines for students with limited Academic language skills in English

One of our goals is to build on these outstanding support efforts by improving our identification and placement of 9th grade students who are Basic, Below Basic, and Far Below Basic.

The professional development program (Critical Areas 1, 3, 5, 6, 7) now focuses on differentiated instruction, Unit Backward Design, Literacy strategies, and alternative formative and summative assessments that specifically address the various learning needs and styles of all students.   Professional development activities are clearly connected to assisting students in achieving the standards and the benchmarks in each core discipline. (In Action Plan)

As we address Critical Area 5 and the Key Issues, FUHS has also accomplished the following:

1. The School Board passed a policy requiring all teachers to gain their CLAD and/or SDAIE training and has paid for this training to better assist the learning needs of all students, especially our ELL students.

2. The School Board has passed and approved 1/20 Class Size Reduction for all grade 9 Algebra and English (excluding Honors) classes.

3. The School Board and District supports credit recovery through the Learning Center.

4. The School Board has authorized and supported a remediation summer school program.

5. FUHS and FUHSD Title I have supported the School Improvement Academy (SIA) including teachers and bus transportation.

6. FUHS offers CAHSEE remediation in both English and Math for any student that has not been successful on the CAHSEE.

7. FUHS offers Pre-Algebra and Strategic math/Algebra to assist students in meeting their FUHS and State Algebra requirement.  This is a significant part of our Vertical Teaming with the feeder schools.

8. FUHS offers Strategic English, READ 180, SRA, and ELD to all students who need reading remediation and/or English Language Development skills to bring students up to grade level.  Our emphasis is on the ninth and tenth grade students.

9. FUHS recently purchased a new Algebra software program (PLATO) to provide individualized Algebra instruction.  The related assessments will be run through a scanner (already purchased) and will provide individual homework assignments according to a student’s individual needs.

10. For 2007-2008, FUHS has hired two Counselors and a part time youth awareness counselor with AB 1802 funds to target the social/emotional needs of “at risk” students.  This intervention has reduced tension on the FUHS campus.

11.   We have a comprehensive Career Center with a full-time Career Technical Specialist and administrative assistant.  College and career information, programs, visitations and presentations are provided throughout the year.

12. We also have a full-time district psychologist, and site health technician to support individual student health/learning needs.

13. During 2006-2007 the District offered the UCCP program, which pays for students to take classes that they cannot fit into their schedule.  The classes were offered through the UC system.
C9*To what extent do students have access to a system of personal support services, activities, and opportunities at the school and within the community?

As mentioned above, we have an extensive system of support services that are available to all students.  However, two areas that we need to improve are:

1. To better access and use the standardized test data to identify those students who score Basic, Below Basic, and Far Below Basic. Counselors will meet with incoming 9th graders and their parents to develop an individualized plan of educational support. 

2. To develop a better partnership with all parents and the larger community in order to, as a team, support the efforts of the students in the home and community/business environments.

In addition to the support for Academic growth, FUHS has an extensive ASB program with numerous extracurricular opportunities and special interest clubs in which students may participate. Some of these clubs have a community-service component, and the nationally recognized AVID program requires community-service hours (50 per school year) Research clearly substantiates the positive correlation between student involvement and academic success.  

In addition, the following support services are provided by the Counseling and Career Center staff:

1. All students receive career assessments and interpretation.

2. All juniors receive the opportunity to participate in a job shadowing program.

3. All students have access to a Speakers Corner on Thursday’s at lunch.

4. All parents and students are invited to 9th grade orientation.

5. All 10th grade students and parents are invited to a 4-year planning night. 

6. A college fair is conducted annually.

7. Financial aid workshops are regularly held.

CULTURE

Key Issue:

1. Explore ways to keep students, parents, classified staff and the community better informed regarding the school purpose, ESLRs, and the school improvement process (Critical Areas 1, 5, and 7).
NARRATIVE

The one Key Issue related to School Culture identified by the WASC Visiting Committee focused on the need to better inform all stakeholders regarding the school purpose, ESLRs, and the school improvement process.  We are responding in the following manner:

1. The Leadership Team and selected students have developed a new and user friendly website in 2007.  This website has an extensive menu of information regarding FUHS.  All important documents including WASC reports, ESLRs and Action Plans are posted on the website.

2. Also, most meeting agendas involve WASC information related to the 7 Critical Areas identified by the WASC Visiting Committee.

3. Critical Areas 1, 5, and 7 are focused on establishing and maintaining a positive school and community culture through relationships and connections among all stakeholders, which profoundly improves student achievement.

D10* To what extent is the school a safe, clean, and orderly place that nurtures learning?

Fallbrook has long been considered a safe and orderly place that nurtures learning. However, several staff identified a lack of cleanliness on the campus, especially student bathrooms, increased graffiti, and litter in the common areas.  This lack of cleanliness has been discussed by the Leadership Team and the Facilities Maintenance staff and is being addressed.  In fact, it was noted in the Focus Group meetings held in the Spring of 2007 that campus cleanliness had significantly improved.

However, the School Site Council has expressed concern that there needs to be increased monitoring and intervention in order to reduce drug and alcohol usage.

*To what extent is the culture of the school characterized by trust, professionalism, high expectations for all students, and a focus on continuous school improvement?

An area of concern is that the faculty is inconsistent in their administering of the school rules. The site Administration team is evaluating this concern and how to best address the issue of inconsistency.  An additional issue that has compromised the orderliness this year has been a new traffic pattern that has challenged the available resources of the site.  The district and site are working with the county to resolve this problem.

The school culture of trust, professionalism, high expectations and focus on continuous school improvement has been increasingly compromised in the past 15 years by a high turnover of site administration and in the past five years by a high turnover of both site administration as well as the certificated staff.  Further, the district hiring practices (until this past Spring/Summer) resulted in most new staff being hired late in August, sometimes hindering our ability to acquire the most Highly Qualified staff (No Child Left Behind).  This also contributed to a high staff turnover.  In addition, we have been less able to attract and retain Highly Qualified staff as our wage/benefit package has not kept pace with surrounding school districts.   This high staff and administrative turnover is also troublesome as some of the outstanding traditions and long-time stability of Fallbrook High School have been reduced and contributed to lower staff morale.  

Another factor that has contributed to poor staff morale has been an ongoing strained relationship between the district and the general staff which has sometimes drawn attention and energy away from the students and the need for continuous school improvement.  Prior to the results of last November’s School Board election, we had a bitter School Board election process that added to a somewhat adversarial environment.  During the past 15 months, we have been using the WASC process to help repair some of the strained relationships.

The faculty morale has improved as a result of the last year’s School Board election, yet there are lingering issues that will take time to heal.

LEADERSHIP AND STAFF

Key Issues:

1. Higher level of accountability on the part of all staff members with regard to implementation of standards-based learning and assessment (Critical Areas 1, 3, 4, 5, 6, and 7).

2. Higher level of accountability on the part of all staff members in the area of communication and the use of technology and other tools available to them.  Use of data to drive instruction and reset goals (Critical Areas 1, 3, 4, 5, 6, and 7).
NARRATIVE

The new site principal and WASC Coordinator have focused on guiding all departments to embrace standards-based instruction, curriculum and assessment as the norm.  A step in this process has been to phase in the all college preparatory curriculum.  Another key priority has been to identify and implement a data-driven system with appropriate staff training and dialogue that impacts student achievement----this is underway.

In order to accomplish these steps, the department chairs have been re-established as instructional leaders and site-based management principles have been implemented.

E11* To what extent do school leadership and staff make decisions and initiate activities that focus on all students achieving the expected school-wide learning results and academic standards, based on student achievement data?

As described in D10, the school leadership and staff have not had consistent staff training that will allow us to better access and utilize student achievement data (in Action Plan).  Also, we have not consistently worked to ensure that all students are achieving the ESLRs and academic standards.  To remedy this issue, in addition to math and English, social science will have benchmarks ready to be implemented for 2007-2008.  Science is waiting to adopt a new standards-based text before developing its benchmark assessments.  With benchmarks in place in math, English, social science, coupled with weekly collaboration time, we will be better able to utilize student benchmark achievement data to guide modifications of instruction. To support this, one of the professional development priorities for 2007-2008 is to train teachers in each of the core disciplines in using the OARS program from Key Data Systems and to implement a protocol to guide the collaboration time discussions of student performance on the benchmark assessments.

The School Site Council, the WASC Coordinator, and the leadership team also crafted eight Learning Goals for FUHS based upon the 2006 Standardized Testing Data.

 One subgroup in need of more academic support is English Learners. We discovered that many people have been working to help English Learners, yet there has been a lack of integration of ELD standards and activities, poor communication among ELD staff (including significant turnover), and lack of a shared vision of how to better access and discuss data in order to guide instruction and have a greater impact on student achievement, especially for the English Language Learners.

In order to better address the academic and extracurricular needs of the ELL students, we have established an ELD Department and designated an ELD Department Chair, after being approved through the teachers’ union and site and district administration processes.  Moreover, the ELD staff and Transitional English teachers have begun to meet collectively to discuss the appropriate materials they need to support the language development progression of the ELD 1-4 students.

We are also reviewing our existing Academic Recovery Programs to determine additional changes or expansion.  Specifically, we are looking at potential expansion of our current Learning Center.

As part of the FUHS site plan to better integrate standards-based instruction, curriculum and assessment (especially in the core disciplines), the site principal is committed to re-establishing the Department chairs as instructional leaders on the FUHS campus.  He is also instituting site-based management that will result in a greater investment and commitment by all stakeholders.  This new management system will result in a greater depth and breadth of standards-based learning and assessment as well as a better use of technology and data interpretation to drive instruction.

Most importantly, the principal, the leadership team, the WASC coordinator, and an increasing number of personnel and community members more fully realize that improving student achievement must be the driving influence for everything we do.  In the Spring of 2008, the Leadership Team will begin a series of quick classroom walk-throughs in order to assess whether Learning Objectives/Standards/ESLRs are posted and integrated into the daily lessons and activities.  The walk throughs will generate data that will be provided to the entire staff regarding whether student achievement and dynamic learning activities were the norm.
E12*To what extent does a qualified staff facilitate achievement of the academic standards and the expected school-wide learning results through a system of preparation, induction, and ongoing professional development?

We are using WASC as the tool to drive everything, including professional development.  All professional development will address one or more of the “7 Critical Areas,” as appropriate. Our priority areas will be differentiated instruction, data access, usage and analysis, and using the available technology to modify instructional strategies in order to increase student achievement.

This will require a sustained and clear implementation of professional development focused on those school factors (Marzano) that most influence student achievement.

Lesson plans will continue to be submitted prior to the teacher evaluation observations that include the California Standards being addressed as well as the ESLRs.

It should be noted that many faculty criticized the district hiring and retention policies, including the failure to recruit and hire teachers earlier in the year (This was improved for 2007-2008.) in order to bring in the most highly qualified new staff, the poor retention of teachers, and the declining pay and benefits compared to surrounding districts.

There is also a definite need to better train new hires as well as to continue to train returning staff to better access and utilize standardized test data in order to improve instructional techniques, curriculum, and common assessments (benchmarks and pacing guides).
E13* To what extent are leadership and staff involved in ongoing professional development that focuses on identified student learning needs?

We have had a professional development committee in place and operating for several years.  This year, 2006-2007, the PD Committee is reviewing its role and its makeup to determine how it can best support the individual needs of each department in relationship to the WASC Visiting Committee comments and concerns regarding the 7 Critical Areas and the Key Issues.  In 2006-2007, the focus of PD has been on differentiated instruction, lab and strategy sessions, and technology use.  For 2007-2008, a key staff development need is data training/access/utilization, which has been added to the Action Plan.
Our data training for 2007-2008 and weekly collaboration will provide the opportunity for the necessary dialogue regarding the learning needs for all students, especially every subgroup that the data indicates as needing additional support.  Our mathematics, English, and social sciences departments will lead the way in this data-driven dialogue.

In addition, our Advanced Placement Program is regularly sending AP teachers to summer conferences, and we have completed the required AP Audits for the College Board.

The goal of all programs at FUHS is to maximize the individual potential of each student based upon his or her personal aptitude and informed choices.  Similarly, we want each student to see himself/herself as a lifelong learner and that successfully completing high school is an important milestone in this lifelong learning process.
E14* To what extent does the school leadership employ a wide range of strategies to encourage parental and community involvement?

Though we employ several informational strategies, there is a critical need to look at the communication and involvement process in relation to all stakeholders, especially parents. To date, our formal communication has been centered on providing parents with information about their student(s) through:

1. Back to School nights

2. Edline (online grading)

3. Counseling information nights and activities

4. Letters and Dial Outs
5. Developing a new FUHS website
We have identified the need to establish a Parent and Community Involvement Task Force in 2007-2008 to vigorously explore and pursue ideas that will improve and build the relationships among all stakeholders. This will require personal one-on-one and small group meetings.   

The new FUHS website will be a meaningful and up-to-date tool for encouraging parent and community involvement.  Over the next two years, each teacher will be trained in developing individual websites that will support communication with parents and students regarding course work and expectations.

VISION AND PURPOSE

Key Issues:  
1. Involve students, parents and classified staff in the further development of the Vision statement.

2. Create a mechanism for measuring and defining the teacher’s professional goal incorporating the Vision statement.
NARRATIVE

We carefully reviewed and reconstructed our Vision/Mission statements and ESLRs to reflect who we are as a school and clearly point to where we want to go.

F15* To what extent does the school have a clearly stated vision or purpose based on its students’ needs, current educational research and the belief that all students can achieve at high levels?

We have revised our vision and mission statements in order to clearly link the language and purpose to focus on improving student achievement for all students based upon the 2006 standardized testing data.  

To what extent is the school’s purpose defined further by expected school-wide learning results and the academic standards, supported by the governing board and the central administration?

As we, the new site leadership, reviewed the LEA plan, the Single Plan for Student Achievement and the previous WASC Self-Study, we discovered that the three Action Plans were not well aligned in language and content.  The existing plans were based upon student achievement data, but the data was not well known by all the various stakeholders. Because of this, we presented (orally and in writing) current and accurate data to all staff and parents during the 2006-2007 school year.

Based upon the preliminary feedback from the January 10, 2007 Minimum Day, most stakeholders are much more aware of the need for better training in data access and analysis and how this analysis must be used to modify instruction. 

The district is becoming more aware that its annual goals should be clearly aligned to the WASC recommendations and Critical Areas.  Again, there is a district level need to integrate its mission, vision, and goals with the respective school sites.

To what extent do the ESLR’s stress the attainment of the academic standards?

In the Fall of 2006, the leadership team and the teaching staff reviewed our previous ESLRs and decided to simplify the ESLRs and make them measurable.  They have been discussed as a staff, by departments, in Focus Groups, in the School Site Council, and shared with the Student Senate.  We are also developing a schoolwide plan for publicizing and better incorporating the ESLRs into the culture of the school.   

SECTION D
School Goals for Improving Student Achievement

The following goals were established in response to the 2006 standardized testing data and the specific academic needs of targeted groups of students. These measurable goals provided the foundation and direction for the Single Schoolwide Action Plan (Section E, pgs. 53-106). The school site council analyzed verifiable state and local data on the academic performance of all students, and also obtained and considered input from additional members of the school community: Faculty, the WASC coordinator, Director of Curriculum and Instruction, Department Chairs, Director of Student Services, and the FUHS Leadership team.   We indicate below each of the following goals the results based upon the 2007 data.  These results guided the development of our 2007-2008 measurable goals (See the 2007-2008 goals at the end of Section A-pgs. 15-16).
	Goal # 1:
	The average percentage of all students in grades 9-11 achieving proficient or above on the ELA portion of the CST will increase from 41% to 50% by June 2007.

	Means of evaluating progress toward this goal:
	CST English Language Arts scores



	Group data needed to measure academic gains:
	CST English Language Arts scores

	By when?
	 April 2007 CST exam


2007 Data results (Goal 1): Increase 41% to 45%

	Goal # 2:
	The percentage of 9th grade students  achieving proficient or above on the Algebra I portion of the CST will increase from  28% to 34%  by June 2007

	Student groups participating in this goal:
	All students in grades 9 taking the Algebra CST

	Means of evaluating progress toward this goal:
	 CST Algebra I Scores

	Group data needed to measure academic gains:
	 CST Algebra I Scores

	By when?
	 April 2007 CST exam


2007 Data results (Goal 2):  Decrease 28% to 23%
	Goal # 3:
	The average percentage of all Fallbrook English Learners in grades 9-11 in CA public schools 12 months or more achieving proficient or above on the ELA portion of the CST will  increase from 4% to 10% by June of 2007. 

	Student groups participating in this goal:
	English Learners in grades 9-11 in CA public schools 12 months or more.

	Means of evaluating progress toward this goal:
	 CST ELA Scores

	Group data needed to measure academic gains:
	 CST ELA Scores

	By when?
	 April 2007 CST exam


2007 Data results (Goal 3):  Increase 4% to 7%
	Goal # 4:
	The average percentage of current Fallbrook English Learners in grades 9-11 who have been in California public schools 12 months or more achieving proficient or above on the Algebra I portion of the CST will increase from 9% to 15% by June 2007. 

	Student groups participating in this goal:
	All English Learners in grades 9-11 in California schools 12 months or more taking the Algebra I portion of the CST.

	Means of evaluating progress toward this goal:
	 CST Algebra I Scores

	Group data needed to measure academic gains:
	 CST Algebra I Scores

	By when?
	 April 2007 CST exam


2007 Data results (Goal 4):  Decrease 9% to 4%
	Goal # 5:
	The percentage of English Learners in grades 10-12 who score At or above proficient on the ELA portion of the Annual Measurable Objectives (AMOs) will increase from 22.2% to 34% by June 2007. 

	Student groups participating in this goal:
	All English Learners in grades 10-12 taking the ELA portion of the Annual Measurable Objectives (AMOs).

	Means of evaluating progress toward this goal:
	 AYP Annual Measurable Objectives Scores

	Group data needed to measure academic gains:
	 All English Learners grades 10-12 who take the AYP Annual Measurable Objectives  Scores

	By when?
	 Spring 2007 CAHSEE exam


2007 Data results (Goal 5):  Increase 22.2% to 24.2%
	Goal # 6:
	The percentage of English Learners in grades 10-12 who score At or above proficient on the Mathematics portion of the Annual Measurable Objectives (AMOs) will increase from 21.4% to 25% by June 2007. 

	Student groups participating in this goal:
	All English Learners in grades 10-12 taking the Mathematics portion of the Annual Measurable Objectives (AMOs).

	Means of evaluating progress toward this goal:
	 AYP Annual Measurable Objectives Scores

	Group data needed to measure academic gains:
	 All English Learners grades 10-12 who take the AYP Annual Measurable Objectives  Scores

	By when?
	 Spring 2007 CAHSEE exam


2007 Data results (Goal 6):  Increase 21.4% to 31.8%
	Goal # 7:
	The percentage of Students with Disabilities who score At or above proficient on the ELA portion of the Annual Measurable Objectives (AMOs) will increase from 21.4% to 25% by June 2007. 

	Student groups participating in this goal:
	All Students with Disabilities taking the ELA portion of the Annual Measurable Objectives (AMOs).

	Means of evaluating progress toward this goal:
	 AYP Annual Measurable Objectives Scores

	Group data needed to measure academic gains:
	 All Students with Disabilities who take the ELA portion of the  AYP Annual Measurable Objectives Scores

	By when?
	 Spring 2007 CAHSEE exam


2007 Data results (Goal 7):  Increase 21.4% to 27.9%
	Goal # 8:
	The percentage of Students with Disabilities who score At or above proficient on the Mathematics portion of the Annual Measurable Objectives (AMOs) will increase from 17.7% to 21% by June 2007. 

	Student groups participating in this goal:
	All Students with Disabilities who take the Mathematics portion of the AYP Annual Measurable Objectives 

	Means of evaluating progress toward this goal:
	 AYP Annual Measurable Objectives Mathematics Scores

	Group data needed to measure academic gains:
	 All Students with Disabilities who take the Mathematics portion of the AYP Annual Measurable Objectives  

	By when?
	 Spring 2007 CAHSEE exam


2007 Data results (Goal 8):  Decrease 17.7% to 14.8%

As clearly and accurately stated in the Section C Introduction of this Report, we were humbled by the 3-year Accreditation and realized we needed to work hard as a learning community to capture a clear vision for change that focuses on student achievement at FHS.  One essential step in capturing such a vision was to completely review, revise, and merge, in light of the WASC Visiting Committee Report’s Seven Critical Areas and Key Issues, the 2005 WASC Action Plan and Single Plan for Student Achievement Action Plans into a Single Schoolwide Action Plan.  The detailed process that we followed and why is described in the Section C Introduction, pgs. 33-34. The Single Schoolwide Action Plan is in Section E of this Three-Year Progress Report and incorporates the 7 Critical Areas, our ESLRs and how we are addressing each area of need.  Section B of this Three-Year Report also outlines extensively how we have addressed each of the 7 Critical Areas and the time-sensitive “WASC Quarterly Timeline/Action Plan”, pgs 22-32, which is posted on our new website.  As previously stated, this working action plan is regularly updated and is distributed to our staff both electronically and by hard copy.
Also, it is stated on pgs. 3-4 of Section A that our ESLRs were reviewed by all stakeholders and revised to make them measurable and clearer.  The ESLRs are now present in each classroom, posted on our website, and have been effectively embedded into the curriculum and activities of FUHS.

SECTION E
Planned Improvements in Student Performance

The school site council, Department Chairs, Leadership Team and WASC Coordinator have established the following actions and expenditures based upon an analysis of available state and local data.  In addition, this action plan incorporates the 2006 WASC Visiting Committee Remarks that identified 7 Critical Areas of need.  The 7 Critical Areas are listed below and integrated into the Action Plan by being directly connected to each specific goal and targeted student group:

1. The School Board, District Administration, and Site Leadership need to ensure that all students have access to a rigorous, relevant, and enriching academic curriculum that is in place for many students, whether they are college-bound or not.

2.  The school must add sufficient breadth of content to the 2005 self-study by gathering pertinent data and then respond thoroughly to the WASC Criteria questions in Chapter 5 of the WASC self-study.  The Action Plan will need to be updated based on these findings and documentation.

3.  Department Chairs, with their teachers, need to establish benchmark assessments in all core academic classes so that teachers know to what extent students are meeting the content standards at regular intervals.

4. The Faculty Leadership needs to implement a protocol for core academic teachers to follow in discussing their students’ benchmark results that will lead the teachers in making the necessary adjustments in instruction.

5. All stakeholders—students, staff, parents, administrators—implement ways to improve the standardized test results of students scoring at the Basic, Below Basic, and Far Below Basic levels on the state content standards tests.

6. All teachers should implement effective instructional strategies in all classes exemplified by higher order thinking skills, active participation of students, collaborative work, application of lessons, checking for understanding, and full use of available technology.

7. The Site Administration and Faculty will implement their plan to improve reading skills among students.

	Goal # 1:
	The percentage of all students in grades 9-11 achieving Proficient or Above on the ELA portion of the CST will increase from 45% to 49%

	Student groups participating in this goal:
	 All students in grades 9-11

	Means of evaluating progress toward this goal:
	 CST English Language Arts scores

	Group data needed to measure academic gains:
	 CST English Language Arts scores

	By when?
	 April 2008 CST exam


ESLRs Addressed: Productive and Healthy Individuals, Responsible Citizens, Determined Learners, Effective Communicators, Innovative with Technology

	Description of Specific Actions to Improve Educational Practice
	Responsibility
	Resources Needed/Funding
	How will we know?
	District Goal

	
	Who
	Timeline
	
	
	

	Alignment of instruction with content standards: Critical Areas 1, 3 , 5 and 7 
	
	
	
	
	

	1. Continue to review/revise; core disciplines benchmarks, “pacing guides” instructional strategies, curriculum and assessment to the content standards and ESLRs.

2. Provide the links to the State Department of Education for standardized testing data on the FUHS website.

3. ESLRs are posted on the FUHS Website.

4. Purchase new Science textbooks aligned to CA Content Standards.

5. Offer a summer “Bridge” program to incoming 9th grade students who score poorly on the Holt benchmark tests and the OLSAT, and are commonly underrepresented in the Honors/AP program.

6. Enroll students in grades 9-11 who are scoring Basic, Below Basic, and Far Below Basic in appropriate support programs in English.  
7. Prepare to designate all 11th grade English classes as A-G qualified for 2008-2009.
8. Provide posters for each teacher that contains ESLRs, Standards and Learning Objectives.

9. Contract with Key Data Systems to organize and coordinate benchmark and standardized testing data.


	Teachers/

Department Chairs

Administration/Tech TOSA
Tech TOSA/
Administration
Science Dept

English Dept. Chair/

Counseling staff

English Dept TOSA/Counselors

Leadership Team

Leadership Team

District/Site Admin
	Ongoing

In Process
In Place

In Process

In Place
In Place

In Process

In Process

In Place
	Collaboration Time, 2007-2008

Tech TOSA
CST and benchmark data

Read 180 program

Curriculum course and sequence preparation/finalize benchmarks/teacher training

Duplication of posters

District Contract
	Data reviews of benchmark, CST, and CAHSEE results

Review FUHS website

Review FUHS website
All 9th grade students are in College Prep English/Honors and in Strategic support when needed

2008-2009 Course Catalogue

Visible in classrooms

Contract and training with Key Data Systems—appt of FUHS site data coordinator
	Goal I  



	Improvement of  instructional strategies and materials:  Critical Areas 1, 3-7
	
	
	
	
	

	1. Identify and enroll the Far Below Basic/Below Basic students in the READ 180, and Strategic English

2. Designate an English Learner Department Chair to coordinate activities/training of the ELD teachers as well as teachers of EL students. 

3.  Enroll 11th and 12th grade students who fail the ELA portion of the CAHSEE in the CAHSEE remediation/strategic classes.

4. Use  SDAIE methods, Differentiated Instruction 

5. Provide each classroom with an appropriate Technology station including computer(s), projector, printer to support effective instructional practices

6. Provide Instructional Norms for each teacher as recommended by the Leadership Team


	Counselors/English TOSA 

Principal

Counselors

Teaching Staff

Site/District Admin

WASC Coordinator
	In Place

In Place

In Place

Ongoing

In Progress

In Place
	TOSA period for new Dept Chair

Categorical Funding Support

Copies for Teachers
	Course enrollment
Principal’s designee

Teacher Evaluations/Observations

Recommendations of School Site Council/Classroom Observations and Work Orders by Leadership Team


	Goal 1



	Extended learning time/ Increased educational opportunity: Critical Areas 1, 4, 5, and 6
	
	
	
	
	


	1. Offer SIA (Self Improvement Academy) after school tutoring program.

2. Allow students who are credit deficient to complete independent credit work in the Learning Center.
3. Provide English Language/Literacy remediation opportunities during Summer School.

4. Provide English Language/Literacy remediation in the school Learning Center.
5. Provide appropriate courseware to support the tutorial, remediation, and credit recovery programs.
.
6. “Link Crew” will offer additional tutoring opportunities for all 9th graders.

	Teachers

Administration

Counselors/Learning Center Coordinator

Administration

Admin

Learning Center Coordinator

Administration/District Technology Director/Technology TOSA

Link Crew members
	In Place

In Place

In Process

In Place

In Process

In Process
	Categoricals

Categoricals

Categoricals

Categoricals
	Student participation rates

Student enrollment

Student Summer School enrollment

Purchasing Orders/School Site Council minutes
Link Crew Schedule
	 Goal 1



	Professional development and collaboration:  Critical Areas 1, 2, 3, 4, 5, 6, and 7
	Who
	Timeline
	Resources Needed/Funding
	How Will We Know?
	District Goal

	1. Provide staff training in data acquisition, analysis, and application to instructional strategies.

2. Provide collaboration time and protocols for departments in order to analyze assessment data and improve instruction.

3.  Revise, implement and monitor school wide literacy plan.

4. Meet regularly/weekly to coordinate, evaluate and review the program for English Learners.  This includes monitoring and evaluating the development of English Language proficiency in listening, speaking, reading, and writing; determining whether students meet the criteria for reclassification to Fluent English Proficient; and monitoring the academic progress of previously reclassified students.

5. Provide website design training for all staff in order to facilitate effective instructional strategies/practices.

	Leadership Team/Key Data Systems

Administration

Literacy Team

ELD department/District Lang. Assessment Coordinator

Department Chairs/Prof. Dev. Com./Tech TOSA
	In Place

In Place

In Process

In Place

In Place
	Contract with Key Data Systems/Site Data Coordinator

Weekly Collaboration time built into schedule

Literacy Team Meetings

Title III and EIA/LEP

Professional Dev. money


	Training Schedule

New Schedule for 2007-2008

Meeting Agendas/Products

Meeting minutes/CELDT testing/assessment schedule

Training Schedule
	Goal I  



	Involvement of staff, parents, and community:  Critical Areas 1, 2, 5, and 7
	Who
	Timeline
	Resources Needed/Funding
	How Will We Know?
	District
Goal

	1. Review academic performance data and develop action plans (Single Schoolwide Action Plan) that address improving the scores of all students: especially ELL student achievement as well as all significant subgroups.

2. Establish a Parent Involvement Task Force to research and recommend options for a comprehensive and innovative parent involvement program.

3. Revise and communicate Expected School-wide Learning Results (ESLRS) to staff, parents, community and students.  Display in classrooms and on FUHS website.

4. Review and communicate State Content Standards to all stakeholders.

5. Establish and maintain an up-to-date website, utilize Edline, email, and teacher web pages


	Leadership Team/Parents/Teachers
Admin Team /Parents/Staff/WASC Coor.

Leadership Team
Dept Chairs/teachers/Admin

Tech TOSA/teachers


	In Place

In Process

In Place

Ongoing
In Place


	Collaboration Time

Cost of ESLRs posters

Tech TOSA release time
	Minutes from Meetings

Minutes from Meetings

ESLRs posters in all site classrooms/offices/ website

Number of teachers utilizing available Tech resources
	Goal I

	Auxiliary services for students and parents: 
	
	
	
	
	

	1. Offer Counseling Services/Referral Services which may include TRC, Parent Project, or Palomar Family Counseling


	Administration

District Psychologist/ Counselors
	In Place
	Categoricals
	Counseling Schedules


	

	Monitoring program implementation and results:  Critical Areas 3, and 4
	Who
	Timeline
	Resources Needed/Funding
	How Will We Know?
	District Goal

	1. Individual Learning Plans

2. Benchmark Assessments

3. Results on the ELA  portion of the CST

4. Results on the ELA portion of the CAHSEE 

5. Classroom observations

6. Teacher evaluations

7. Graduation rates
	Teachers/

/WASC Coordinator/Leadership Team/School Site Council


	In Place
	Categoricals
	Standardized Test Scores/Student Records
	Goal 1


	Goal # 2:
	The percentage of 9th grade students achieving proficient or above on the Algebra I portion of the CST will increase from 23% to 27% by June of 2008.

	Student groups participating in this goal:
	 All 9th grade students taking the Algebra I CST

	Means of evaluating progress toward this goal:
	 CST Algebra I Scores

	Group data needed to measure academic gains:
	 CST Algebra I Scores

	By when?
	 April 2008 CST exam


ESLRs Addressed: Productive and Healthy Individuals, Responsible Citizens, Innovative with Technology, Determined Learners, Effective Communicators

	Description of Specific Actions to Improve Educational Practice
	Responsibility
	Resources Needed/Funding
	How Will We Know?
	District Goal

	
	Who
	Timeline
	
	
	

	Alignment of instruction with content standards:  Critical Areas 1, 3, 4, and 5
	
	
	
	
	


	1. Administer diagnostic tests for incoming 9th graders and determine proper placement in Math program.

2. Articulate with feeder schools regarding placement in pre-algebra classes while in Middle School to better prepare students for high school.

3. Design and provide a Math Summer Bridge program for incoming 9th grade students who score poorly on the diagnostic tests.

4. Place the incoming 9th graders in appropriate Math classes for the Fall Semester.

5. Align all Math classes’ course curriculum, instruction and assessments to the content standards.

6. Develop and implement common benchmark assessments and “pacing guides” for all courses.

7. Provide Math teachers with collaboration time and training for evaluating the benchmark data and modifying instruction as needed.


	Math Dept. teachers/Key Data Systems

Math Dept. Chair/District Admin.

Math/Special Education Depts.

Math Dept. teachers/Counseling Dept.

Math Teachers

Math Teachers

Math Teachers

Administration


	Ongoing

In Process

In Process
Completed

Ongoing

In Place

In Place


	Key Data Systems contract

Curriculum Development

Collaboration Time

Collaboration Time

Collaboration Time

 
	Math TOSA monitors all assessment data and processes which is reported to the Leadership Team

Improved test scores

Improved test scores
	Goal I



	Improvement of instructional strategies and materials:  Critical Areas 1, and 6
	Who
	Timeline
	Resources Needed/Funding
	How Will We Know?
	District

	1. Enroll 9th grade students who are below grade level in Strategic Math and/or Pre Algebra courses.

2. Provide a Math Academic Vocabulary list to all students and embed in the curriculum for each Math course.

3. Use differentiated instruction and SDAIE methods of instruction.
4. Reduce class size in 9th grade Algebra I and Math Strategies and Pre-Algebra classes to 20 to 1.
5. Designate a Math TOSA to coach the Math Teachers in utilizing the latest technology and teaching strategies to improve student achievement.

6. Provide the necessary technology to support effective instructional strategies.

	Counselors

Math Teachers

Math Teachers

Administration

Administration/School Site Council

Administration/IT Dept/Math TOSA


	In Place

In Place

In Place

In Place

In Progress
	Copies for all students
FTEs

Categorical Funds

District Resources/Categoricals
	Course enrollment numbers

Teacher evaluation

Reports to the Principal

Tech TOSA/District Tech Support

Classroom Observations
	 Goal I

	Extended learning time:  Critical Areas 5, 6, and 7
	Who
	Timeline
	Resources Needed/Funding
	How Will We Know?
	District Goals

	1. Design and provide a Summer Math Bridge program for incoming 9th grade students who score poorly on Diagnostic tests.

2. Provide a Summer Math Boost program between the 9th and 10th grade years for students who score poorly on Math benchmarks.

3. Offer SIA (Self Improvement Academy) after school tutoring program.

4. Review other tutorial options for students performing below grade level.

5. Provide a Math Credit Recovery program in the Learning Center and through PLATO.


	Math Department

Teachers/Administration

SIA Coordinator/Teachers

Admin/Math Teachers

Admin/Math Dept/Learning Center Coor.


	In Process  

In Process  

In Place

In Process

In Place
	Summer School Funding

Curriculum Development Funding

Categoricals

Categoricals

Leadership Team

Admin support


	Summer School enrollment

Student enrollment
Student Attendance

Minutes from 

Department Chair Meetings

Student Enrollment numbers
	 I and II

 

	Professional development and collaboration:  Critical Areas 3, 4, 5, 6, and 7
	Who
	Timeline
	Resources Needed/Funding
	How Will We Know?
	District Goals

	1. Provide collaboration time in the Math department to analyze assessment data to improve instruction.

2. Designate a Math teacher as a 3/5ths TOSA  to coach the Math teachers in utilizing benchmark assessment data as well as develop more effective instructional strategies.

3. Identify and purchase technologies that support effective instructional practices in the Math department.

4. Provide Professional Development opportunities that facilitate Standards-based Instruction, curriculum and assessment that are specifically for Math teachers.

5. Designate a Special Education liaison for collaboration with the Math Department.

	Teachers

Administration

Department Chair/Site Principal

Math Dept Chair/Teachers/Administration/Tech TOSA

Administration/Professional Dev. Committee/Dept Chairs

Special Education Dept Chair
	In Place

In Place

In Process

In Process

In Process
	Weekly/Monthly Schedule

Site FTE assignment

Categorical/District Funds

Collaboration Time

Collaboration Time
	School Calendar/Minutes Coll. Time

Principal Assign.

Purchasing Records

Meeting Minutes

Meeting Minutes
	 Goal I


	Involvement of staff, parents, and community:  Critical Areas 1, 2, 3, 4, 5, and 7 
	Who
	Timeline
	Resources Needed/Funding
	How Will We Know?
	District Goals

	1. Annually Review academic performance data and modify the Single Schoolwide Action Plan based upon achievement trends. 

2. Provide the link to the latest school wide assessment data on the FUHS website.

3. Encourage all teachers to utilize Edline in order to provide parents and students access to the most current grades.
4. Host parent information nights and Saturday events to discuss the latest testing data and its implications.
5. Communicate Expected School-wide Learning Results to parents and students.


	Dist. /Site Leadership Team/Parent Groups, etc.

Leadership Team

Leadership Team

Leadership Team/Counselors

Teachers/Admin Team
	 In Place

In Place

In Place

In Place
	WASC Coordinator/Site Data Director/Collaboration Time

Tech TOSA


	Complete Review and modification of Single Schoolwide Action Plan

View FUHS website

Counselors/Career Center Schedules

Classroom Observation/website content
	Goal 1

	Auxiliary services for students and parents:
	
	
	
	
	

	1. Offer counseling Services/Referral Services which may include TRC, Parent Project, or Palomar Family Counseling,
	Administration

Teachers

Parents
	Ongoing
	Categoricals
	Counseling Schedules
	

	Monitoring program implementation and results:  Critical Areas 1, 3, and 4
	
	
	
	
	

	1. Individual Learning Plans

2. Benchmark Assessments

3. STAR Results

4. CAHSEE Results

5. Classroom observations

6. Teacher evaluations.


	Teachers/WASC Coordinator/Leadership Team/School Site Council
	Ongoing
	
	Improved Student Achievement
	.


	Goal # 3:
	The average percentage of all English Learners in grades 9-11 in CA public schools 12 months or more achieving proficient or above on the ELA portion of the CST will  increase from 7% to 11% 

	Student groups participating in this goal:
	English Learners in grades 9-11 in CA public schools 12 months or more.

	Means of evaluating progress toward this goal:
	 CST ELA Scores

	Group data needed to measure academic gains:
	 CST ELA Scores

	By when?
	 April 2008 CST exam


ESLRs Addressed:  Responsible Citizens, Innovative with Technology, Determined Learners, Effective Communicators

	Description of Specific Actions to Improve Educational Practice
Alignment of instruction with content standards: Critical Areas 1, 2, 3, and 5

1. Establish an ELD Department and designate an ELD Department Chair.
2. Identify English Learners who are scoring Basic, Below Basic, and Far Below Basic on ELA portion of the CST.

3. Identify each Migrant student who is an English Learner scoring Basic, Below Basic, and Far Below Basic.

4. Coordinate Migrant Education services with regular school services for ELL students.

5. Align ELD course goals and objectives, instructional strategies, curriculum and assessment to the content standards, benchmarks and ESLRs.

6. Identify and purchase technology to support effective instructional strategies.


	Who
Administration

ELD Teachers

ELD Dept Chair

Migrant Coordinator

English TOSAl

Migrant Education Staff

Counselors 

ELD teachers/Dept Chair

ELD teachers/Tech TOSA


	Timeline
In Place

In Process

In Process

In Place

In Process

In Process


	Resources Needed/Funding
TOSA period for ELD Dept Chair

Counselors dedicated to identification process

Migrant office services

Meetings with Migrant Dir.

Collaboration Time for ELD teachers

ELD teachers

Categorical sources
	How Will We Know?
Dept Chair Minutes

Counseling Dept Minutes

Communication with Dir. Of Mig. Educ.

Principal’s calendar

Meeting Minutes

ELD Dept Chair

Classroom observation


	District Goal
Goal I and II 




	Improvement of instructional strategies and materials:  Critical Areas 6, and 7
	Who
	Timeline
	Resources Needed/Funding
	How Will We Know?
	District Goals

	1.    Enroll Far Below Basic ELL students in the READ 180 program.

2. Identify and purchase instructional software that supports the work of the ELL students and teachers.

3. Purchase CAHSEE software to utilize for ELL students who have failed one or more sections of the CAHSEE.

4. Enroll ELL students who fail the ELA portion of the CAHSEE in the CAHSEE remediation class.

5. Enroll ELL students who are below grade level in reading in Strategic English.

6. Provide tutors from the Migrant Education program/paraprofessionals.

	Counselors/English TOSA
Administration/ELD Chair and Teachers

Admin

Counselors

Counselors/English TOSA
Migrant Coor./AVID Coor.

Certificated Staff


	In Place

In Process

In Place

In Place

In Place

In Place


	Categorical Funds

Categorical Funds

Migrant Education support

Categoricals
	Student Registration

Use in classrooms

Availability of CAHSEE remediation

Student Enrollment

Student Enrollment

Number of available tutors/paraprofessionals
	I and IV



	Extended learning time/ Increased educational opportunity: Critical Areas 1, 4, 5 and 6 
	Who
	Timeline
	Resources Needed/Funding
	How Will We Know?
	District Goals

	1. Offer SIA (Self Improvement Academy) after school tutoring program.

2.  Allow ELL students who are credit deficient to complete independent Credit Recovery in the Learning Center.

3.  Provide CAHSEE remediation/credit recovery opportunities for ELL students during Summer School. 

4.  Provide CAHSEE remediation for ELL students in the Learning Center.

	Administration

Teachers

Counselors/Learning Ctr. Coordinator

Administration

Learning Center Coordinator
	In Place

In Place

In Place

In Place
	Categoricals

Categoricals

Categoricals
Categoricals
	Monday-Thursday schedule

Learning Center enrollment

Summer School enrollment

Learning Center enrollment


	 I and II



	Professional development and collaboration: Addresses Critical Areas 1, 2, 3, 4, 5, 6, and 7
	Who
	Timeline
	Resources Needed/Funding
	How Will We Know?
	District Goals

	1.  Provide ELL staff training in data acquisition, analysis, and application to instructional strategies.
2.  Provide collaboration time and protocols for teachers/departments to analyze assessment data to improve instruction for ELL students.

3.  Provide Professional Development that focuses on differentiated instruction and related strategies for ELL students.

4.  Develop and/or revise school wide literacy plan in order to better assist the ELL students.

6. Meet regularly/weekly to coordinate, evaluate and review the program for English Learners.  This includes monitoring and evaluating the development of English Language proficiency in listening, speaking, reading, and writing; determining whether students meet the criteria for reclassification to Fluent English Proficient; and monitoring the academic progress of previously reclassified students.

7. Designate a Special Education teacher to collaborate with the ELL Department.

	Site Data Coordinator/Key Data Systems 

Administration

Administration

Literacy Team

ELD Teachers/English Dept.

Special Education Dept Chair
	In Process for the next two years

In Place

In Process

In Process

In Place

In Process
	Collaboration Time

Data information from Key Data Systems

Categoricals


	Staff training schedule  for data use

School calendar/schedule

Professional Dev. Schedule

Literacy Team minutes

Minutes from Collaboration meetings

Meeting Minutes


	Goal I  



	Involvement of staff, parents, and community:  Critical Areas 1, 2, 5, and 7
	Who
	Timeline
	Resources Needed/Funding
	How Will We Know?
	District Goals

	1.  Review academic performance data and develop goals and action plans (In Single Schoolwide Action Plan) that specifically address improving the scores of all students with special attention given to ELL student achievement as well as all significant subgroups.

2.  Hold Title I parent meetings to consult with parents and improve the educational program.

3.  Develop an innovative and comprehensive Parent Involvement program targeting the Parents of English Language Learners.

4.  Revise and communicate Expected School-wide Learning Results (ESLRS) to staff, parents, community and students.  Display in classrooms and on FUHS website.

5.  Review and communicate State content standards to all stakeholders.


	ELAC, SSC, PTSA, Leadership Team, DLAC

Admin Team

WASC Coordinator

Leadership Team/Teachers

Teachers


	In Place

In Place

In Process

In Place

In Place
	WASC Coordinator facilitates review process

Meeting Schedule

WASC Coordinator facilitates process

Duplication of posters

Copies for students/parents


	Single Schoolwide Action Plan is approved

Meeting minutes

Meeting minutes

Classroom Observation

Teacher evaluation process/Data
	Goal I

	Auxiliary services for students and parents: 
	
	
	
	
	

	2. Offer Counseling Services/Referral Services which may include TRC, Parent Project, or Palomar Family Counseling, Parent Project.


	Administration

Teachers

Counselors
	In Place
	Categoricals
	Activities of Counseling office 
	

	Monitoring program implementation and results:  Critical Areas 3, and 4
	Who
	Timeline
	Resources Needed/Funding
	How Will We Know?
	District Goals

	1. Individual Learning Plans

2. Benchmark Assessments

3. Results on the ELA  portion of the CST

4. Classroom observations

5. Teacher evaluations

6. Graduation rates
	Leadership Team/SSC/teachers
	In Place
	
	Results on Standardized Tests
	Goal 1


	Goal # 4:
	The average percentage of current Fallbrook English Learners in grades 9-11 who have been in California public schools 12 months or more achieving proficient or above on the Algebra I portion of the CST will increase from 4% to 9% 

	Student groups participating in this goal:
	All English Learners in grades 9-11 in California schools 12 months or more taking the Algebra I portion of the CST.

	Means of evaluating progress toward this goal:
	 CST Algebra I Scores

	Group data needed to measure academic gains:
	 CST Algebra I Scores

	By when?
	 April 2008 CST exam


ESLRs Addressed:  Productive and Healthy Individuals, Responsible Citizens, Innovative with Technology, Determined Learners, Effective Communicators

	Description of Specific Actions to Improve Educational Practice
	Responsibility
	Resources Needed/Funding
	How Will We Know?
	District Goal

	
	Who
	Timeline
	
	
	

	Alignment of instruction with content standards:  Critical Areas 1, 3, 4, and 5
	
	
	
	
	

	1.  Align Algebra I course curriculum, instruction and assessments to the content standards, ESLRs, and feeder school assessments

2. Post Standards in each classroom 

3. Develop and implement common benchmark assessments and “pacing guides” within Algebra I courses.

4. Provide Math Academic Vocabulary in English and Spanish for all Algebra I students.

	Math Dept/Math TOSA

Teachers

Teachers

Teachers
	In Place

In Place

In Place

In Place


	
	All Algebra teachers are following the same standards based curriculum

Classroom Observation

Meeting Minutes

Review student handouts
	Goals I and II



	
	
	
	
	
	

	 Improvement of instructional strategies and materials:  Critical Areas 1, 5, 6, and 7
1. Enroll English Learners who are Far Below or Below Basic on the Math portion of the CST in the strategic class, or pre-algebra.

2. Purchase software to supplement the preparation of English Learners who have failed the Math section of the CST.
3. Use  SDAIE methods and Differentiated Instruction 

4. Provide and implement  Math Academic Vocabulary for English Learners  in each Math course

5. Identify and purchase the necessary technology  to support appropriate instructional strategies 

	Counselors

Math Teachers

Teachers

Teachers

Tech TOSA/Math Dept Chair
	In Place

In Place

In Place

In Place

In Place
	Categoricals

Copies for students

Categoricals
	Student enrollment numbers

Purchase Orders

Classroom Observations

Improved Math scores

Classroom Observations
	 Goal I

	Extended Learning Time and Increased Educational Opportunity:  Critical Areas 1, 3-7
	
	
	
	
	

	1. Offer SIA (Self Improvement Academy) after school tutoring program.

2. Encourage ELL students who are credit deficient to complete independent credit work in the Learning Center
3. Provide CST math remediation during Summer School for ELL students

4. Provide CST math remediation for ELL students in the Learning Center
.


	Admin/staff
Counselors/Learning Center Coor.

Administration

Administration/teachers/Learning Center Coordinator
	In Place

In Place

In Process

In Process
	Categoricals

Categoricals

Categoricals
	Student participation rates

Student enrollment in Learning Ctr.

Summer school enrollment of ELL students

Learning Center enrollment of ELL students
	 I and II

 

	Professional development and collaboration:  Critical Areas 1, 2, 3, 4, 5, 6, and 7
	
	
	
	
	

	1. Provide collaboration time with a departmental protocol in the Math department to analyze English Learner assessment data in order to improve instruction.

2. Designate a Math teacher as a TOSA to work with Math teachers in utilizing English Learner assessment data in order to better engage English Learners in the learning process.

3. Train Math teachers in SDAIE strategies specific for ELL math students.
4. Offer staff development for Math teachers that encourages creative ways to utilize the Mathematics Academic Vocabulary for ELL students.

	Administration

Administration

Administration

Math Dept Chair/Math TOSA
	In Place

In Place

In Process

In Process
	 Key Data systems benchmarks

Periods for Math TOSA

Categoricals


	Meeting Minutes

Master Schedule

Classroom Observations

Documented Staff development options
	 Goal I


	Involvement of staff, parents, and community:   Critical Areas 1, 2, 3, 4, 5, and 7
	
	
	
	
	

	1.  Review and Analyze English Learner academic performance data and modify the Single Schoolwide Action Plan.

2.  Hold English Learner parent meetings to consult with parents regarding how to improve the English Learner educational program.

3. Communicate Expected School-wide Learning Results to English Learner parents and students in English and Spanish.  


	ELAC, SSC.PTSA, Leadership Team, WASC Coordinator

District/Site Admin Teams

Tech TOSA/WASC Coordinator/Teachers
	In Place

In Place

In Place
	Collaboration Time/Meetings

Updated FUHS website
	Revised Goals and Activities in Single Schoolwide Action Plan

Meeting Minutes

View website/classrooms
	Goal 1

	Auxiliary services for students and parents:
	
	
	
	
	

	1.  Offer counseling Services/Referral Services which may include TRC, Parent Project, or Palomar Family Counseling, Parent Project
	Administration

Teachers

Parents
	In Place
	Categoricals
	Counseling referral numbers
	

	Monitoring program implementation and results:  Critical Areas 3, 4, and 7
	
	
	
	
	

	1. Individual Learning Plans

2. Benchmark Assessments

3. CST Results

4. CAHSEE Results

5. Classroom observations

6. Teacher evaluations.


	Teachers/WASC Coordinator/Leadership Team/School Site Council
	In Place
	
	Improved student test scores
	.


	Goal # 5:
	The percentage of English Learners in grades 10-12 who score At or above proficient on the ELA portion of the Annual Measurable Objectives (AMOs) will increase from 24.2% to 33.4%  

	Student groups participating in this goal:
	All English Learners in grades 10-12 taking the ELA portion of the Annual Measurable Objectives (AMOs).

	Means of evaluating progress toward this goal:
	 AYP Annual Measurable Objectives Scores

	Group data needed to measure academic gains:
	 All English Learners grades 10-12 who take the AYP Annual Measurable Objectives  Scores

	By when?
	 Spring 2008 CAHSEE exam


ESLRs Addressed:  Responsible Citizens, Innovative with Technology, Determined Learners, Effective Communicators

	Description of Specific Actions to Improve Educational Practice
	Responsibility
	Resources Needed/Funding
	How Will We Know?
	District Goal

	
	Who
	Timeline
	
	
	

	Alignment of instruction with content standards:  Critical Areas 1, 2, 3 and 5
	
	
	
	
	

	1. Identify English Learners grades 10-12 who have not achieved At or Above Proficient on the Annual Measurable Objectives (AMOs); CAHSEE test.

2. Meet with each English Learner who has not achieved a Proficient score on the ELA portion of the CAHSEE to discuss remediation opportunities.
3.  Align core disciplines course goals and objectives, instructional strategies, curriculum and assessment to the content standards, benchmarks and ESLRs.

4. Post ESLRs on the FUHS Website.

5. Purchase all new textbooks aligned to CA Content Standards.

	Leadership Team

Counselors

Departments

Tech TOSA/WASC Coordinator

Departments/District


	In Process

In Process

In Place

In Place

In Place


	Site Data Coordinator/Counselor Time

Counselor Time/Appointments

Collaboration

Tech TOSA/WASC Coordinator

District Funds


	Improved student scores on AMOs

Counselor Appt. Logs

Leadership Team monitors

View Website

Purchase Orders


	Goal I  



	Improvement of instructional strategies and materials:  Critical Areas 6, and 7
	
	
	
	
	

	1. Enroll English Learners who are Far Below Basic and Below Basic in the READ 180 and Strategic English programs.

2. Identify and meet with each 11th grade English Learner who was not At or Above Proficient in English based upon the Annual Measurable Objectives (AMOs).

3. Identify and purchase CAHSEE software to utilize for English Learners who have failed one or more sections of the CAHSEE.

4. Enroll English Learners who fail the ELA portion of the CAHSEE in the CAHSEE remediation class.

5. Use SDAIE methods, Differentiated Instruction. 

	Counselors

Counselors

Admin Team

Counselors

Teachers


	In Place

In Place

In Place

In Place

In Place
	Counselor Time

Counselor Time

District Resources

Counselor Time

Sustained Teacher Training (Categoricals)
	Course Enrollment numbers

Counselor Appt. Logs

Purchase Orders

Course enrollment numbers

Classroom Observation/Evaluation
	Goal 1



	Extended learning time/ Increased educational opportunity:  Critical Areas 1, 4, 5 and 6
	
	
	
	
	

	1. Offer SIA (Self Improvement Academy) after school tutoring program.

2. Allow English Learners who are credit deficient to complete independent credit work in the Learning Center.
3. Provide CAHSEE remediation opportunities for English Learners during Summer School.

4. Provide CAHSEE remediation for English Learners in the Learning Center.
5. Provide tutors and para -professionals (AVID students, Mini-Corps students, and other adults) in the ELD classes, including ELD support classes.

6. Establish an ELD Department and designate a Chair.

	Admin Team/Teachers

Admin

Admin

Admin

Admin/Migrant Education

Admin
	In Place

In Place

In Place

In Place

In Place

In Place
	Categoricals

Categoricals

Categoricals

Categoricals

Categoricals

TOSA period for Department Chair
	Mon-Thur. Schedule

EL enrollment in Learning Center

EL enrollment in Learning Center Summer School

EL enrollment in Learning Center

Number of tutors and para-professionals

Master Schedule
	 Goal 1



	Professional development and collaboration: Critical Areas 1, 2, 3, 4, 5, 6, and 7
	
	
	
	
	

	1.  Provide staff training in data acquisition, analysis, and application in order to improve instructional strategies that focus on English Learners.

2. Provide collaboration time and protocols for departments to analyze assessment data to improve instruction for English Learners.

3. Provide Professional Development that focuses on differentiated instruction with an emphasis on English Learners.

4. Provide Professional Development on reading intervention programs and language arts materials for English Learners. 

5. Develop and/or revise school wide literacy plan that addresses the needs of English Learners and parents.

6. Meet regularly to coordinate, evaluate and review the program for English Learners.  This includes monitoring and evaluating the development of English Language proficiency in listening, speaking, reading, and writing; determining whether students meet the criteria for reclassification to Fluent English Proficient; and monitoring the academic progress of previously reclassified students.

	Site Data Coordinator/Key Data Systems

Admin

Leadership Team

Leadership Team

Literacy Team

ELD/English Departments
	In Process

In Place

In Process

In Process

In Process

In Place
	District/Site Training Schedule

Yearly Schedule

Department specific PD

Department specific PD

Literacy Team Time

Collaboration Time


	Training Schedule

Current Schedule

Training Schedule

Training Schedule

Meeting Minutes

Meeting Minutes
	Goal I  



	Involvement of staff, parents, and community:  Critical Areas 2, 5,  and 7
	
	
	
	
	

	1.  Review the 2007 academic performance data and revise the Single Schoolwide  Action Plan in order to specifically address improving the scores of all students with special attention given to improving the achievement of ELL students and  Students with Disabilities.

2. Hold Title I parent meetings to consult with parents and improve the educational program for ELL students who are also Title I.

3. Revise and communicate Expected School-wide Learning Results (ESLRS) to staff, parents, community and students.

4. Review and communicate the State content standards to all students.


	ELAC, SSC, DLAC, PTSA, Leadership Team, School Board

Admin Team

Leadership Team/teachers/WASC Coor

Teachers
	In Place

In Process

In Place

In Place
	Collaboration Time

Meeting Schedule

Classroom Posters

Copies for students
	Meeting Minutes

Meeting Minutes

FUHS Website/Classroom Observations

Classroom Observations
	Goal I

	Auxiliary services for students and parents: 
	
	
	
	
	

	1. Offer Counseling Services/Referral Services which may include TRC, Parent Project, or Palomar Family Counseling, Parent Project
	Administration

Counselors
	In Place
	Categoricals
	Counseling Appts.
	Goal 1

	Monitoring program implementation and results:  Critical Areas 1, 3, 4, 5, and 7
	
	
	
	
	

	1. Individual Learning Plans

2. Benchmark Assessments

3. Results on the ELA  portion of the CST

4. CAHSEE Results

5. Classroom observations

6. Teacher evaluations

7. Graduation rates
	Teachers/

Administration/School Site Council


	In Place
	Key Data Systems/WASC Coordinator oversight
	Student results on standardized tests
	


	Goal # 6:
	The percentage of English Learners in grades 10-12 who score At or above proficient on the Mathematics portion of the Annual Measurable Objectives (AMOs) will increase from 31.8% to 32.2% 

	Student groups participating in this goal:
	All English Learners in grades 10-12 taking the Mathematics portion of the Annual Measurable Objectives (AMOs).

	Means of evaluating progress toward this goal:
	 AYP Annual Measurable Objectives Scores

	Group data needed to measure academic gains:
	 All English Learners grades 10-12 who take the AYP Annual Measurable Objectives  Scores

	By when?
	 Spring 2008 CAHSEE exam


ESLRs Addressed:  Responsible Citizens, Determined Learners

	Description of Specific Actions to Improve Educational Practice
	Responsibility
	Resources Needed/Funding
	How Will We Know?
	District Goal

	
	Who
	Timeline
	
	
	

	Alignment of instruction with content standards:  Critical Areas 1, 2, 3 and 5 
	
	
	
	
	

	1.  Continue to refine and align Algebra I course curriculum, instruction and assessments to the content standards and ESLRs.

2. Reference Standards in each class and on FUHS website.

3. Develop and implement common benchmark assessments and “pacing guides” within Algebra I courses.

4. Develop and implement a Mathematics Academic Vocabulary Glossary for English Learners.

	Math Teachers

Teachers

Math Department

Math Department
	In Place

In Place

In Place

In Place
	Collaboration Time

Collaboration Time

Copies for students
	Improved results on standardized tests

Classroom Observations

Improved results on standardized tests

Improved results on standardized tests
	Goal I



	Improvement of instructional strategies and materials:  Critical Areas 6,  and 7
	
	
	
	
	

	1. Enroll English Learners who fail the Math portion of the CAHSEE in the CAHSEE remediation class.

2. Identify and purchase PLATO software to supplement the preparation of 11th and 12th grade English Learners who have failed the Math section of the CAHSEE.
3. Enroll English Learners who are below grade level in math in Strategic Math and/or Pre Algebra courses.

4. Use SDAIE methods and Differentiated Instruction. 

	Counselors

Admin/Math Department

Counselors

Teachers
	In Place

In Place

In Place

In Place
	Categoricals

Categoricals


	Improved student scores on CAHSEE

Improved student scores on CAHSEE

Improved student scores on CSTs and CAHSEE

Classroom Observations
	 Goal I

	Extended learning time/Increased educational opportunity:  Critical Areas 1, 4, 5 and 6 
	
	
	
	
	

	1. Offer SIA (Self Improvement Academy) after school tutoring program.

2. Enroll students who are credit deficient in the Learning Center or PLATO programs.

3. Provide CAHSEE remediation during Regular/ Summer School.

4. Provide CAHSEE remediation in the Learning Center.

	Admin

Counselors

Admin

Learning Center Coordinator
	In Place

In Place

In Place

In Place
	Categoricals

Categoricals

Categoricals
	Student Participation rates

Student enrollment

Master Schedule

Student participation
	 IGoal 1

 

	Professional development and collaboration:  Critical Areas 1, 2, 3, 4, 5, 6, and 7
	
	
	
	
	

	1. Provide collaboration time in the Math department to analyze English Learner assessment data to improve instruction.

2. Designate a Math teacher as a TOSA to work with Math teachers in utilizing English Leaner assessment data in order to better engage English Learners in the learning process.

3. Offer staff development for utilizing the Mathematics Academic Vocabulary.

4. Coordinate Math ELL support activities with Migrant Education and ELD Dept Chair.

	Admin
Admin

Math Dept Chair

Math Dept Chair/ Migrant Coordinator/ELD Dept Chair

	In Place

In Place

In Process

In Process
	Appropriate Schedule

TOSA periods in Master Schedule

Professional Development Resources


	Meeting Minutes

Master Schedule/Improved Student Achievement

PD training

Schedule of support activities for ELL students
	 Goal I


	Involvement of staff, parents, and community:  Critical Areas 1, 2, 3, 4, 5 and 7  
	
	
	
	
	

	1. Staff, Parents and Community Review English Learner academic performance data and develop goals and Action Plans for the Single Schoolwide Action Plan.

2. Hold English Learner parent meetings to consult with parents regarding how to improve the English Learner educational program.

3. Communicate Expected School-wide Learning Results to English Learner parents and students. 


	Leadership Team/SSC/PTSA/ELAC/DLAC, etc.

Admin/ELD Dept Chair

WASC Coor./Teachers/Admin
	In Place

In Place

In Place
	Meeting Schedule

Meeting Schedule

FUHS website


	Meeting Minutes/revised Single Schoolwide Action Plan

Meeting Minutes

Classroom Observations/Website
	Goal 1

	Auxiliary services for students and parents:
	
	
	
	
	

	1. Offer counseling Services/Referral Services which may include TRC, Parent Project, or Palomar Family Counseling, Parent Project
	Administration

Teachers


	In Place
	Categoricals
	Number of services/referrals
	

	Monitoring program implementation and results:  Critical Areas 1, 3, 4, and 7
	
	
	
	
	

	1. Individual Learning Plans

2. Benchmark Assessments

3. STAR Results

4. Results on Annual Measurable Objectives (AMOs)--CAHSEE

5. Classroom observations

6. Teacher evaluations.


	Administration/School Site Council/Leadership Team/WASC Coordinator
	In Place
	Key Data Systems/Site Data Coordinator/Leadership Team
	Improved student achievement on standardized tests
	.


	Goal # 7:
	The percentage of Students with Disabilities who score At or above proficient on the ELA portion of the Annual Measurable Objectives (AMOs) will increase from 27.9% to 33.4%  

	Student groups participating in this goal:
	All Students with Disabilities taking the ELA portion of the Annual Measurable Objectives (AMOs).

	Means of evaluating progress toward this goal:
	 AYP Annual Measurable Objectives Scores

	Group data needed to measure academic gains:
	 All Students with Disabilities who take the AYP Annual Measurable Objectives  Scores

	By when?
	 Spring 2008 CAHSEE exam


ESLRs Addressed:  Productive and Healthy Individuals, Responsible Citizens, Innovative with Technology, Determined Learners, Effective Communicators

	Description of Specific Actions to Improve Educational Practice
	Responsibility
	Resources Needed/Funding
	How Will We Know?
	District Goal

	
	Who
	Timeline
	
	
	

	Alignment of instruction with content standards:  Critical Areas 1, 2, 3 and 5
	
	
	
	
	

	1. Identify Students with Disabilities who have not achieved At or Above Proficient on the ELA portion of the Annual Measurable Objectives (AMOs).

2. Meet with each Student with Disabilities and develop modify their Individualized Education Plan as needed.

3. Align core disciplines course goals and objectives, instructional strategies, curriculum and assessment to the content standards, benchmarks and ESLRs.

4. Post ESLRs on the FUHS Website.


	Counselors/Case Managers

Case Managers

Special Education Teachers/District Special Education Coor.

Tech TOSA
	In Place

In Place

In Place

In Place
	Collaboration Time

Collaboration Time
	Review Standardized Test Data

IEP reports

Improved student scores on standardized tests

View Website
	Goal I  



	Improvement of instructional strategies and materials:  Critical Areas 6 and 7
	
	
	
	
	

	1. .Identify Students with Disabilities who are Far Below Basic/Below Basic, and enroll in the READ 180 and Strategic English programs.

2. Identify and purchase CAHSEE and PLATO credit recovery software to utilize for Students with Disabilities who have failed one or more sections of the CAHSEE.

3. Enroll Students with Disabilities who fail the ELA portion of the CAHSEE in the CAHSEE remediation class or other remediation alternatives.

4. Use  SDAIE methods; Differentiated Instruction 

	Case Managers

Special Education Dept Chair/District Coordinator

Case Managers

Teachers
	In Place

In Place

In Place

In Place
	Accurate data of student standardized testing results/Key Data Systems

Categoricals/Admin Budget

Counselors/Case Managers

Professional Development
	Student Enrollment/IEPs

Case Managers monitor

Case Managers/IEPs

Classroom Observations
	Goal 1



	Extended learning time/ Increased educational opportunity:  Critical Areas 1, 4, 5 and 6 
	
	
	
	
	

	1. Offer SIA (Self Improvement Academy) after school tutoring program.

2. Enroll Students with Disabilities who are credit deficient in the extended year program during the summer.

3. Encourage Students with Disabilities who are credit deficient to complete independent credit work in the Learning Center.

4. Provide CAHSEE remediation opportunities for Students with Disabilities during Summer School. 

5. Provide CAHSEE remediation for Students with Disabilities in the Learning Center.

6. Special Education will initiate CAHSEE support classes in Math/English for all freshmen and sophomores.

	Leadership Team

Case Managers

Case Managers

Case Managers

Learning Center Coordinator

Special Education Dept. Chair
	In Place

In Place

In Place

In Place

In Place

In Process
	Categoricals

Categoricals

Categoricals

Categoricals

Categoricals

Categoricals
	SIA Schedule

Student Enrollment numbers

IEPs

IEPs

IEPs

Master Schedule
	 IGoal 1



	Professional development and collaboration:  Critical Areas 1, 2, 3, 4, 5, 6, and 7
	
	
	
	
	

	1.  Provide Special Education staff training in data acquisition, analysis, and application to instructional strategies that focuses on English Learners.

2. Provide collaboration time and protocols for departments to analyze assessment data to improve instruction for Students with Disabilities.

3. Provide Professional Development that focuses on differentiated instruction and related strategies with an emphasis on Students with Disabilities.

4. Provide staff development on reading intervention programs and language arts materials for Students with Disabilities. 

5. Develop and/or revise school wide literacy plan that addresses the needs of Students with Disabilities based upon the results of the standardized tests.

6. Meet regularly to coordinate, evaluate and review the Literacy program for Students with Disabilities.  


	Site Data Coordinator/Special Educ. Dept. Chair

Admin

Special Education Dept. Chair/Admin

Admin

Literacy Team/Special Educ. Dept.

Admin


	In Process

In Place

In Process

In Process

In Process

In Place
	Data access and training

School Calendar

Categoricals

Categoricals

Categoricals

School Schedule
	Data Training Schedule

Collaboration Schedule

Professional Development opportunities

PD opportunities

Literacy Plan revisions

Collaboration Time minutes
	Goal I  



	Involvement of staff, parents, and community:  Critical Areas 2, 5, and 7
	
	
	
	
	

	1. The Special Education Department will review academic performance data and develop goals and action plan activities (Single Schoolwide Action Plan) that specifically address improving the scores of all Students with Disabilities.

2. Hold parent meetings to consult with parents and improve the educational program for Students with Disabilities.

3. Revise and communicate Expected School-wide Learning Results (ESLRS) to staff, parents, community and students.

4. Communicate the State content standards to all stakeholders.


	Leadership Team/WASC Coordinator

Special Education Dept.

Leadership Team

Teachers
	I

In Process

In Place

In Place

In Place
	Data Access and Training

Meeting Schedule

ESLRs posters


	Collaboration Meeting Minutes

Meeting Minutes

ESLRs posted in classrooms and on FUHS website

Teacher Lesson Plans/Posters
	Goal I

	Auxiliary services for students and parents: 
	
	
	
	
	

	1. Offer Counseling Services/Referral Services which may include TRC, Parent Project, or Palomar Family Counseling, Parent Project
	Administration

Teachers

Counselors
	In Place
	Categoricals
	Counseling Schedules
	

	Monitoring program implementation and results:  Critical Areas 1, 3, 4, and 7
	
	
	
	
	

	1. Individual Learning Plans

2. Benchmark Assessments

3. Results on the ELA  portion of the Annual Measurable Objectives (AMOs) CAHSEE

4. Classroom observations

5. Teacher evaluations

6. Graduation rates
	Teachers/

Administration/School Site Council/WASC Coordinator


	In Place
	
	Improved Student Achievement on Standardized Tests
	


	Goal # 8:
	The percentage of Students with Disabilities who score At or above proficient on the Mathematics portion of the Annual Measurable Objectives (AMOs) will increase from 14.8% to 32.2% 

	Student groups participating in this goal:
	All Students with Disabilities 

	Means of evaluating progress toward this goal:
	 AYP Annual Measurable Objectives Mathematics Scores

	Group data needed to measure academic gains:
	 All Students with Disabilities who take the Mathematics portion of the AYP Annual Measurable Objectives  

	By when?
	 Spring 2007 CAHSEE exam


ESLRs Addressed:  Responsible Citizens, Determined Learners

	Description of Specific Actions to Improve Educational Practice
	Responsibility
	Resources Needed/Funding
	How Will We Know?
	District Goal

	
	Who
	Timeline
	
	
	

	Alignment of instruction with content standards:  Critical Areas 1, 2, 3 and 5 
	
	
	
	
	

	1.  Align all Special Education math course curriculum, instruction and assessments with the content standards and ESLRs.

2. Communicate standards to all Students with Disabilities in each classroom with CDE links on the FUHS website.

3. Develop and implement common benchmark assessments and “pacing guides” within all Special Education math courses.

4. Develop and implement a Mathematics Academic Vocabulary Glossary for Students with Disabilities.


	Math and Special Education Depts.

Teachers/Admin

Teachers

Teachers


	In Process

In Place

In Process

In Process
	Collaboration Time

Collaboration Time

Copies for students
	Minutes

Improved student scores

Improved student scores

Improved student scores
	Goal I 



	Improvement of instructional strategies and materials:  Critical Areas 6 and 7
	
	
	
	
	

	1. Enroll Students with Disabilities who fail the Math portion of the CAHSEE in the CAHSEE remediation program.

2. Identify and purchase CAHSEE software to supplement the preparation of Students with Disabilities who have failed the Math section of the CAHSEE.
3. Enroll Students with Disabilities who are below grade level in math in Strategic Math and/or Pre Algebra courses.

4. Use SDAIE methods and Differentiated Instruction.

	Case Managers

Admin

Case Managers

Teachers
	In Process

In Place

In Place

In Place
	Categoricals
	IEPs

Improved student performance on CAHSEE

IEPs

Classroom Observations
	 Goal I

	Extended learning time/Increased educational opportunity:   Critical Areas 1, 4, 5 and 6 
	
	
	
	
	

	1. Offer SIA (Self Improvement Academy) after school tutoring program.

2. Enroll Students with Disabilities who are credit deficient in the extended year program during the summer.

3. Encourage Students with Disabilities who are credit deficient to complete independent credit work in the Learning Center.

4. Provide CAHSEE remediation during Summer School.

5. Provide CAHSEE remediation in the Learning Center.

	Admin/Teachers

Case Managers/Counselors

Case Managers

Admin

Admin/Learning Center Coordinator
	In Place

In Process

In Process

In Process

In Process
	Categoricals

Summer School Funds

Categoricals

Course offerings
Learning Center Personnel
	SIA Schedule

Student Enrollment

Student Enrollment

Improved CAHSEE scores

Improved CAHSEE scores
	 I and II

 

	Professional development and collaboration:  Critical Areas 1, 2, 3, 4, 5, 6, and 7 
	
	
	
	
	

	1. Provide collaboration time in the Math and Special Education departments to analyze Students with Disabilities assessment data to improve instruction.

2. Designate a Math teacher as a TOSA to work with Special Education Teachers in utilizing Students with Disabilities assessment data in order to better engage Students with Disabilities in the learning process.

3. Offer staff development for utilizing the Mathematics Academic Vocabulary.


	Admin/Teachers

Admin

Admin
	In Place

In Process

In Process
	Collaboration Schedule

Master Schedule

Categoricals
	Meeting Minutes

Math TOSA

Professional Development Schedule
	 Goal I


	Involvement of staff, parents, and community:  Critical Areas 1,2 3,4,5 and 7 
	
	
	
	
	

	1. Review Students with Disabilities academic performance data and develop goals and Action Plan activities for the Single Schoolwide Action Plan.

2. Hold Students with Disabilities parent meetings to consult with parents regarding how to improve the Students with Disabilities educational program.

3. Communicate Expected School-wide Learning Results to Students with Disabilities parents and students annually.


	Administration/

Teachers/

Parents

Admin Team/Special Education staff

Leadership Team/Teachers
	In Process

In Process

In Place
	Data Access and Collaboration Time

IEP meetings

ESLR posters
	Meeting Minutes

Meeting Minutes

Classroom Observation
	

	Auxiliary services for students and parents:
	
	
	
	
	

	1.  Offer counseling Services/Referral Services which may include TRC, Parent Project, or Palomar Family Counseling, Parent Project.


	Admin/
Teachers/
Parents
	In Place
	Categoricals
	Counseling Meetings/Minutes/Schedules
	

	Monitoring program implementation and results:  Critical Areas 1, 3, 4, and 7 
	
	
	
	
	

	1. Individual Learning Plans

2. Benchmark Assessments

3. STAR Results

4. Results on Mathematics portion of the Annual Measurable Objectives (AMOs)-CAHSEE

5. Classroom observations

6. Teacher evaluations.
	Special Education Dept/Leadership Team/WASC Coordinator/School Site Council
	In Place
	Collaboration Time
	Meeting Minutes/Improved Student Achievement
	.
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